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ABSTRACT - . ' * ^ . , 

' , \, , state-ftfnded coiapensator y education program 

instituted in ^:he Austin Independent School District in -Texas in'1975 
consisted of a basic skills cc&ponent (communication skills/reading 
and jaath) for students ^meeting ESEA Title I cri^teria, and a bilingual 
component designed \6 oesh with the ESEA Title VII Bilingual Project. 
Enthusiasm for the 'program has been high because each school plans 
its own sttategy for iaplementation', with local school staff closely 
involved in the process. Onf ortunately, the extensive plannilig neriod* 
required prevented timely implementation of the program, and ^ 
evaluation of - the . restilts as of. 1976 is, therefore' not available^ The 
baseline information provided in this report will for that reason be 
coordinated with information gathered in a forthcoming report on the 
1976-77 year, in order to evaluate program ^results. . (Author/PGD) 
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A. Evaluation Questions 



A Technical Report which {>resent6 more detailed data .collected during 
tl^e evaluation of this project. is on file In the Office of Research i , 
janid Evaluation ^Sd a copy has also been p^ced In the AISDt Professional 



library'. <^ 
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AB.&TRACY 

Evaluation -^f^ State Coigpensatory Education^ 1976-77 * ^ 



Description o£ Program . • . » ^ 

«>The .SCE Program f6r AISO In 1975-76 , was made up of a basic skills component, 
and .a bilingual component. Accprdlng to- SCE guidelines, rid administrative 
perso^el could bq funded f or. el the^r component, Jhcls'tlng AISD personnel 
were thereforre assigned s'uf)ervlsory responslblll^es for the prbgram^ 
Title VII Bilingual Project personnel, AISD. Area Directors, and campus ^ 
principals jye re td supervise the bilingual component activities, and the 
basic skills component was to be supervised by AISD* Area Directors, 
.Instructional Coordinators, and campus '*prlnclpals, "7 

. The ^ocus .of the basic skills component was communication sklllsAreadlng 
and math\ Eight Sixth Grade *Sch&ols *and two elementary (K-5) campuses par- ' 
tlclpaterf In this^^comppnetot • Two hundred twenty-seven teachers and approxi- 
mately 3,000 students were* designated to »be Involved In the program, with 
aJ:Qi:al oJf_$jJ21^i65_*.0J3_appoxtl6ne4^to to the 1 - 

number of students submitted vby them as eligible ,for SCE services. 

The crlterla^for dete^miinlng eleg^blllty of students for SCE services was 
the aame &s that used by, Title I for, determining educationally Slsadvantaged 
atud^ents' on fltle> I campuses. A' math <irlterla was developed by AISD 
^Instructional Coordinators, - . ^ 

Pach' school was permitted to plan its own^program within SCE and AISd' guide- 
lines • . ^ <. . 

The* campus-plafntxe J programs that resulted y^er^i|;pade up of varying combinations 
of staff 'development activities, materials acquisition. Instructional aides, 
reading t^acheYs , land videotape 'acquisition and activlttes, v 

The SCE bilingual component was designed to mesh with the ESEA*Tltle VII 
bilingual Pro'ject, which •provided classroom aides, assistance in the Aea of 
'parental Involvement, staff training, ^|td bilingual matetieis , to designated 
.Title Vir cLasstooms^^ Due to the last .minute lat)se of ESAA Bilingual .funds ^ 
^.n AISD, fojir.' schools had been adde^ im 1975-76 to the Title VII Bilingual 
Project, and State Compensatory Educatipn funds were allotted to* thpsje schools 
as a means- of providing additional Support for their bilingua^ progWms. 
(Title VII had been able to "pick up^^ only one classroom per grade level,)* 



A lengthy -planning process at all level^ of the Austin ISO system led to . 
late dte^lementation of the program. fi^X approval was received from TEA . 
on FeKrufliry 6, but earlier tentotlve approval had allowed schopls in some 
cases tQ *gdt their pVog;:am6 started in late January., Graders for SCE materials 



could not be processed, however, until the. final approval was received. 
The four month time span of the 1975-76 SCE Program therefore dnclude.d the 
ordering of materials and equipment and the wait to jfeceive tho.se supplies, 

Evaluation Purposes ^ . ^ 

Becau3e of the diversity ojf the programs planned on the ten basic skills 
component campuses, it was decided that an objectives^-ba^d^ e.valuatioi> 
approach woul(^ ^ot be feasible. It was decided instead tVpl^n the evaluation 
around d^islon questions regarding State Compensatory Education for which 
decision*-makers would need data-fe^sed, information,^ Input, process, and 
outcome data were required from evaluation' staff in order to provide the - 
needed information for answering' these quest igns. An indepth reports* to 
"Texas Education Agency was also/prepared by SCE Jlvaluation. ' 

A . . ^ 0 

Some of the major decision quest ionfi addresseq were: " ' 

' / * 1 
What changes, if any, shoyld ^e made in the planning process for State' 
Compensatory' tiducatioji in AI^D? { ; .... 

. How should responsibilities for administ;et':|n& the SCE Optogram be assigned? ^ 



Should the bilingual component-schools conj^ijnue to/'recei^e supplemental 
assistance through: SCE" for their /bilingual program? ; 

Should^the Sixth Grade Schools continue to receive SCE funds?.. 

Evaluation Actj-vitig^ . " ^ , ' ^ 

Evaluation of the SCfi Program in AISD , was. coordinated with evaluation of 
the iDis.triiit Title'l Program. ^. This .coordination was accomplished through 
assignmen,t,of part of the current Jitle I evaluation Staff to SCE evaluation 
on a part. time, basis^ sb that responsibilities were split between Title I 
and SCE^ ' An Assistant Evaluator was hired to work. full tirie on the evaluation 
of SCE und^ir the supervision of a' Title l/SCE project Evaltiator. \ 

This combined effort was advantageous from the standpoint of the cost of conducting 
the evaluation and yi^s conducive to providing enhanced program planning 
papahlldtles. Since the SCE*^nd the Title I programs were addressed to 
ver5r similar n^eds and were concerned with similar populations of students, 
the^tmification of the data bases avoided duplication^ of effort and 
'allowed for development of a •comprehensive data. base ft)r AISD|^s educationally " 
disadvantaged studdnts. . \ * ^ * / 



An Assistant Evaluator to be In ^arg^ of eval^tion of State Compensatory 
lEducfation was hired on February 6^ W76, and||01^an working' inmediately to 
develojf a working design thdt would guide efforts to' evaluate the progf^am. 

The in^trutaeats used to collect data for answering .decision questions wep 



pTimarily qWstionnaire and interview instruments ^directed at .various 
personnel Involved with the' program. .The California Achievement Test 
was administered in^April as a pretest measure, and posttests will be 
administered in April of 1977. 



" Evaluation Findings ^ 

Because of the shortnes'^ of the program for X975-76, outcome findings 
werfe not possible;, information about .the degree of iirtplementati6n and the 
effectiveness * to date of approaches* used was gathered as documentation of 
processes. This process-'' infoi;mation together with Outcome i-n'formation 
tha^ will' be available at the end of the 1976-77 program will^ield 
statemen-ts about the success or nonsuccess of the SCE Program in AISD. 

Findings available at tha end of the four month program' indicated that local 
campus planning of SCE programs had been reqeive^ enthusiastically by 
campus personnel. There was much staff involvement in^the planning, and 
ehthusiasm for the programs was also high. % - 
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DECISION QUESTIONS ADDRESSED 



INTRODUCTION 



Decision questions for an evaluation are fortnula^^by the decision-makers 
involved, with technical assistance from the evaluation staff dyring the 
design phase of the evaluation. Evaluation, then serves the decision-irikking ' 
process by providing information relevant to those questions and assistStg 
the appropriate administrators to. arrive af a recommendation concerning the 
decision. Ultimate responsibility for making the decisions always rests with 
the particular decision-makers charged with that responsibility. * • ' 

The decision questions listed below, are "the product of numerous individyal 
conferences with decisfon-makers involved in the State Compensatpry Educar- ' 
tion Program. It is to be regretted .that becaui?e of the lateness in the 
school year of implementation of the State Compensatory Education Program 
in AISD, there was not time, to include all decision-makers Involved in the 
program in the process of generating decision questions. The SCE Evaluator < 
met with the Education Planner and with each of the;' fourteen SC^E-principals 
in individual sessions Bet up specifically to solicit decision questions 
of them, and further questions were developed by the SCE -Evaluator in con- 
junction with the Title I/SCE Senior Evaluator and the Coordinator of Research, 
and Evaluation. Evaluation planS for the coming school year will' include , more 
AISD personnel In the generation of decision questions *for the 1976-77 SCE 
Program.. ^ . . . ' 

For the 1975-76 school year,, a different procedure from "the past has beeri^ 
ddopted re'gatdlng the recommendations to go with each decision question.' 
Formerly, the op staff made recommendations based^on their per&eptions 
of the eval-uation findings. This yeafr -the policy adbpted in AIS^D.is for - 
ORE to provide the relevant, administrators and declsibn-makers with a copy - 
of the decision questions and evaluation findings. These administrators will 
have the ^responsibility for making recommendations which will ^e forwarded to 
the Board of Trustees alptig with the final report. • . . > 

* * , * ^ 

A. SYSTEM-LEVEL QUESTIONS^ • . ' . ' , " ' t 

1. What changes, If any, should be made in the planning 'process, for 
State rCompensatory Education in AISD? 

RELEVANT FINDINGS: 

The ten principals of schools, in the Basid Skills' Component of^SCfe 
were unanimously enthusiastic about the local campus planiling of 
their SCE programs, and it aRpears that school^ staff s for the most 



part were very involved in the planning of^ school programs. Frlncl^* 
t)al8 did point out certain problems thUt had occurred, however^ and 
made some suggestions for. changes in the process. .These suggestions 
centered primarily on the time allowed for planning at fhe pampus 
level. ^Sc^pols were given approximately a ^mohth to plan with their 
staffs and deliver^ to the Departtnent of Developmental Programs S.tate 

^ Cqmpensatory Education program for ^h€^ir campuses. This allotted 
month was during late November and early December^" one of the 
busiest times *o'f the s.chool year. Schools were also encouraged to 

« solicit parerttal input into the'*planning process d\iring that allotted 
planning ^ime.^ - . , ' ' r 

. Many principals stated that the Education Planner hadMone a more than 
. adequate job and vas all that was needed in the way of VdiniQi*strative 
personnel.^ ^'However, an pf ten-mentioned suggestion by principals 
for change in the planning process for State Compensatory^ Education ^ 
in AISD was telat'ed to tlie. problem of communication between schools 
aYid administration regarding the guidelines of the -fyrsfram.' Guide- 
line^ were vague, in the opinion of several^prindpals, and it'wa6 
difficult to get .definite answers from administration about specific^. 

\ - ' ' . . , ^ 

E±dhty-two percent of teachers responding to ;the Basic Skills Ccon- 
' ponknt teacher questionnaire rated ♦local campus, planning as eitHer 
/ ah reicttemely effective" or "quite effective" way to implement SCE 
programs, and when asked if they had expefi^nced any ^problfems dtiflng 
the p].aniitng process, 42% responded that there had beetl "no; prot>lems." 
Forty-ffive percent gav^ a Response indieatilig that i they had'.encoXin- ^ v 
tered either" "very few" or "some" problems^ and when asked to 
describe the problems experienced, they most often mentioned the 
shoftiiess of 'time given to schools 'to plan their programs. * 

\When asked to describe any problems that, they might have encountered 
' in the local campus planning process, one Area Director mentioned the 
clifficulty of meeting timelines, while another Area Directbr and 

an Instructional Coordinator felt that there had been too little ^ s 

input from support personnel. 
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^VALUATION FINPINGS JIBFERJ^JCED: 



Evaluation Questions 1,'2, 3, 4, 5, 6'. 
REC^MENDAT-IONS: ' . * ' 



[ This year's recoimnendatfons will be m^de^^ by ^he appropriate adminls- 
> tratlva staff. 



2. How should responsibilities for administering the SCE Program be 
assigned? • . - 



ERIC 



RELEVANT FINDINGS: . ' • 

When principals in the Basic Skills Component were asWed if they * 
felt f^urther adminj-stratiye personnel were needed to help i^nple- 
ment the SCE programs in their schools, all ten princi^^als indica- 
ted .tjiat they saw no further need for such help'. ^ 

Teachers in the Basic ^Skills Component as a'gtoup predominant! 
felt that further personnel were npt needed to help implement the 
SCE programs on their campuses. - \ ^ . 

One SCE Reading' Teacher indicated that she would have liked to have ^ 
someone with .expertise in the area^of reading associated with the 
program. This response would seem to indicate that the Instructional 
Coordinato'r for that school had not provided the information and 
•guidance that this particular SCE Reading Teacher felt that she 
needed . * ^ * a * 

T^en asked whether additioijal administrative^personnel.were needed 
tq help implement State Compensatory Education programs in AISD^ 
all. Area Directors and Instructiohal Coordinators^ responding to the 
^questionnaire (4 Instructional, Coordinators, 2 Area Directors) gave , 
a negative\rfeply. However', "bne respondent did stat^ in an added 
commentvthat the SCE Program needed some ot^erseeing. 

EVALUATION FiNDINGS RjltERENGED: • ' ^ 

Evaluation Question.?. ' * * ' 

'::r^ • V ~ r-i = 



RECOMMENDATIONS: - ^ . 

This year's recommendations will be. made by the appropriate adminis- 
trative staff. ' . ^ v' 

Should Allison, Govalle, Metz, and Palm elementary ' schools continue 
to receive supplemental assistance ^for their trilingual programs? 

RELEVANT FINDINGS: . • ' ' r 

' -^""^^ . *^ ' " , . \ • ^ . 

California Achie^ent Test data for Spring 1976 show that there 
contixm^s to#be a n6ed for compfensatory education funds in the four 
SCE BiMngual Component schools. , * • . . 

Bilingual education. through Title VII in the four schools shows > 
acquislt^n by ^l^udents of effective Spanish reading and math*skills, 
and statistically significant gains in Eriglish reading and math 
achieyement ffom 1974-75 to 1975-»76 (e^peptions at scftae levels in ' ^ 
someMBchools) . ^ Non-project students did better in reading at they 
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lower levels than ^ id Title VII Project. students/ and title VH 
Project' students did better in math. At the upper gfade levels 
" thfere were no differences,'^ * * *• ^ . ' \* , 

Whe^ teachers in the 5CE*Bilingual CompAijent were aske^ to fate 
the ef^^ctiven^ss^ of bilingual material^receiverd through SCE ^ 
•funds,, 70% indicated 'that -they had receiT^ed no new SCE materials, 
^ .Staff development aspects of the program were implemented*,^ however, 
and teachers gave fairly positive ratings of those activities. 

The guidelines for ESEA^ Title. I allow Tixle I pro,grams for . 

bilingual/multiculturai^ education and it is possible' that funds 
^ could -be acquired thrmigh that sdui^ce if -SCE fun$ls,were no loliger 
\ available.' T^^ht budget collections 'in the^Distript make it, unlikely 

that District funds would be available^ and principals were not 

Y^^y positive abpiif the lik^liHood^of acquiring any other^ funcfs. 



^EVALUATION FINDINGS REFER^INCED:^ 
Evaluatiqn 'Ques^ti9ns 8, 9, 10, 
RECOMMENDATIONS:"*^ 



This year *g 'recommendations vill^be made by the apprdpriat^ Adminis- 
trative 'staff, ^ • / . N ^ 

hould, the^. Sixth Gradex§dhooIs continue ts^ receive^ SCE fiends? • 



/RELEVANf FINDINGS: ^. > * - , U : ^ »^ . 

Median percentile scorjes< pn^WmCAT (Ai*riL*1976}^oj: SC£ groups ** . 
in Sixth Grade Schcfois feU ^fefllw the 35th percentile in all cases 
fo^r^ subscales/and totals, (The national norm is 50.) , ^/ * 

. Achievjement tests given iff April 1976 will serve as pretests to 
an ApriL 1977 administration; and conclusions about 4he effective^- 
ness oS SCE-funfle^ activities at the sixth gfad.e le^el can be derived 
when pretest-posKtest analyse^ are completed in June pf 1977, 

Numerous quesrtions regarding effecf on student achievement^ by 
SCE-funded activities were asked of supervisory and school pewonn^, 
and the results of those. questlorts shpw that most of the people. ^ 
involve^ with' SCE believe tha^ SCE activities are effectiv/ ^" 
increasing student achievement. ' • - *• . 

• ^ . • 

Most of the Sixth Grade Schools made choices df^ programs .with their 
9CE fund's that would ^have'-long term effects ^nd could obnt^inue to 
operate ^vej\ after the lapsing of SCE fundg. ^ * / 



EVALUATION. FlfJDINGS^PFEREJJCED: 

* / 

Evaluation' Questions 11, 1(2/13. 
RECOMMENDATIONS': 

, \ , / ■ ■ . 

■flhis year's Recommendations will be made by the appropriate 
administrative staff. 

\ , 

5. Should Brown and JPease/ elementary schools continue to receive SCE 
funds? * ' 

■Relevant findings:, 

CAT scores for designated SCE ^tpdents in Brown and Pease fi'rst. ' 
grades are either dfc, br^well above, . the* national norm as measured 
• by the April 1975 .adminfstratioh o£ the CAT. Pease-;second gtaders^ 
also scored above the national norm in reading*. Other grade levels 
^ vfere below national ndrms in both reading and math • 



/Achievement tests^ given in April 1976 will- serve' as pretests to . 
ari April 1977 administration, and conclusions about the effective- 
ness of SCE-funded activities at 'Brown and Pease can be derived 
when pretest-posttest analyses are completed ^.n June of /1977, 

Large j percentages of teacher^^ at both'^Brown and .Pease felt that it 
.was too soon to be able to tell abput the effects of SCE materials 
on stiident achievement, Wt, "questions regarding effectiveness of 
th^e instructional aides at Brbwri |)rdught extremely positive ratings 
'pf their effectiT^ness In increasing student achievement,^-. Pease 
teachers yere also positive abput tf[6 -effectiveness of their SCE 
Reading Teachej, but they did hot give the extremely high ratings ' 
Brown teachers gave to their instructional fiiides. 
- . . ■ ■ . 

other schools in the^ basic skills pr^|m primarily made 
choices of programs wlth^ their SCE ^ds tha;^ would not, be damaged 
by the lapse of funds that they *had 1)een tol'S^'was pxobable,/ Brown r 
and Pejase chose -proigiAms that required much of their SCE funds to ( 
^gi^lor salaries. With the la^se 6i SCE funds, these two schools 
wHl probably have conaiderable difficulty xaaintainin^ the progrdmcL- 
init;L^t^d with SCE funds, since tbey 'do not. have access to funds, 
fropVMy other maj.or t)rogram aliS District funds a^e. limited. 
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EVALUATION FINDINGS REFERENCED: - 

E.valiiat|lon Questions 14; 15, 16, ^ 

REqOMMENDATIONS : 

This ;year*8 recoiinnen.dations will be made %y the appropriate adminis- 
trative Staff. , . t . 

s 

• 8 




PROGRAM-LEVEL QUESTIONS . , ' ' 

Should ^he impelled. requirement that emphasis continue to be placed 
, oa one-time, cost Items (staff development, jnaterials) rather than 
on continuing costs (personnel) be discard^d^or more clearly, 
stated^ * ^ ; ■ - 

' J . • . 

RELEVANT FINDINGS: 



-1* ' - 

Vague guidelines were cins^.dgted ta be a planningt^roblem for 
principals and school okafjj^Sy as indicated. by interviews with ^ 
principals and questfiSnnaires administered to teachers I 

The majority of personnel queried indicated that there was no 

further need for personnel in the SCE Program, but 32% of teachers 

indicated that they would lik^ to see more SCE personnel in the 
school's. ' . ' / ^ ^ 

Dats^, indicate that materials were made available to the majority, 
of SCE* teachers a? a' total group, but on two campuses nearL^ oner - 
half of. feiie teachers had received none^f expected materia^/s by %he ** 
^ time of questionnaire distribjution (April 23) . Without classroom 
observatiQja data, Jiowever, .it cannot be known whether materials were 
actually beinjg*utillzed in thoye cldssriw^ns where teachers indicate 
they, had received- materials. Teachers asbiessed the SCE materials 
very positively as contributing' ta the achievement of SCE students. 
A large majority of' teacherd listyM materials in o.ne w^y or' anoth^ 
as^the "mod t'^ bene f^ial aspect" 6f the SCE programs ip 'their schools 
when asked to listv the^most benclficial aspects of fhe SCE Program,. 

Staff development- activities w^re cctrried out as planned,^ with some 
Nnodlfication for late arrival of materials. Teacher assessment of 
SCE staff development was^ generally positive, including the summei; 
workshops^ although there were isolated exceptions* ' * 

EVALUATION FINDINGS REFERENCED: . 

' • - • r \ 
Evaluation Questions <t:7, 18; 19, 20, 21, 22* 

RECOMMENDATIONS: * 

This yejar's recommendations will be made by the appropriate adminis- 
' trative *staff • 



2*^ Should SCE funds be used in tfie future' to provide substitutes for 
SCE teachers iti Govalle,>Metz, Palm, and Alllfiton schools so that 
they *can attend Title VII staff development activities? 

RELEVANT FINDINQS: ■ ^ ' ' ' \ 



'I 



•Although /principals of 5fE Bilingual Component Sdhools answered 
in the^affirraativ^e when asked if Chey thought Title VI.I staffs 
development activities were a good use of their &CE funds, two 
principals had some re^servatians . (Jne felt that too*much qf^^the 
staff development was offered durilig school time, vremoving 
teachers from their classrooms, too muck; the otljer prirtcipal indi- 
cated that her teachers felt some df tne Title VII staff develop- ' 

ment activities were far less helpful' than ot;hers. 

V * ^ • » 

Teacher ratings of the helpfulness o'f ^itle VII staff develbpment 
• activities were not partlculairly high, although they, wer^ ceytainly- 
more pbsitive than nega:tiver ' , ' ^ ' 

Teachers do indee'd^'^em to be attending most of the Available , 
Title VII staff development activities^ - _ 

« • * 

EVALUATION BINDINGS REFERENCED: ' - * ' ^ . 

Evaluation Questions 23, 24, 25. 



RECOMMENDATIONS: ^ ' ' ' *, . 

This year's recommendations- will. be made by the appropriate adminis- 
'^tr/civ^ staff. ' . \ ' 



3. Should the implied guidelines for Allison,. Goyalle, Metz, and 
. Palm be more flexible ^so that Individual schools caA -use SCE 

* funds in ways that the schools feel will be more effective? 

• > 

RELEVANT»FIND1NGS: 



According to the Education Planner, the supplemental^ rqle of the ^ 
SCTe Program in the Bilingual Component schools makes It Inappropriate 
to address, this ques^tion; ^ SCE/AISD guidelines an^ Title VII guides ^' 
lines were to be one and th^ same. ^ ^ 



However, when asked if the SCE guide lines^wfe re flexible enough tb 
allow theiy schools ta. meet -the needs of their sftudents, three of 
'the principals responded that they were indeed flexible enough. The 
fourth principal indicated that he wasn't sure what the guidelines 
were ^ so could not respond to the question. 

EVALUATION FINDItjGS REFERENCED t . . '^ 

Evaluation Question 27. ' . ' 

« . * 

RECOMMENDATIONS: • 

This year's recommendations will be made by the appropriate adminis- 
trative staff. . 



ERIC 



SCHOOL-LEVEt QUESTIONS 



!• Should school programs coprtinue to empljasize staff develppment 
and materials (one-t}.m&^ost) rkther. than personnel such as 
reading teachers ami^hstructldnal aides (continuing costs)? 



RELEVANT FINDING 

The effectiyeriesst in increasing student achiev'^eftt of the ^ ■ ^ 
* . approaches 'used jby v^rioiis campuses based on materials, staff L\ 

development anq personnel should be a primary consideration T^^^'r^, 
when addressing the above question. Considerable data wa^ collected'/ 
from sjchool and supervisory personnel regar44:^§^ the'^e^fc^ectiveness 
^of the /various SCE activities (ptograms 'based on material^'/ staff 
development, and/or persoflnel), ancLin most!c$ses^ these activities 
were perceived by personnel involved to be quite effec^tive in ^ ' ' 
raising student' achievement • For more .detail "about advantages ^ 
and disadvantages of these approaches, see Evaltiation Questions ' 
^•28-41. ' ' ^ / . 

* . • * » * 

.Achievement tests given in April 1976 will serve as the pretests . 
to aiJ April 1977 administration, and conclusions about the effective- 
ness of SCE activities and student achievement can be derived when\ 
pfetest-posttest analyses are complete^'"*^n^t vJune. The achievement 
on campuses with unique SCE programs^ — the reading lab/reading teacher, 
approach at Read and Pease, the "floating" 'reading teacher at -Blanton, 
th,e instructional aides- at Brown, and the various videotape appiroaches 
\ on the foar campuses Vith videotape plans* — will be triew^d with 
those appifoaches in mind. , ' , 

Tlie reality of the situation for State Compensatory Education funding 
in AISITmust^be kept in mind. Fjun^s jjay not be available after the 
1976-77 school year, and any personnel added to school staffs would 
have ^ to be funded through other sources or let go« r 

^ EVALUATION FINDINGS REF^SIENCED: ' ' * 

Evaluation Questions 2>8-41, 45,^46, 47, 48.- 

'RECOMMENDATIONS: ' . ' 

^Sti^fstaff!''"- "'^^"^""^^ appropxiate aitoinij 

;2. If SCE fiiixds are used for Reading Teachers, how shoyld those 

Reading Teachers be use4 — in a reading lab, or "floating?" . v 

RELEyANT 'findings t ~= . . ^ 

. \ TItl^ main advantage J:o the. Reading:|||^/Rea4ing Teacher approach, 

According to school staffs, se^ems lo be the concentration of materials 
V . ■ , / '^^to ope area and the accessibility of special materials to students 

, ' wljbKneed. ' The main disadvantage^is the* disruption of moving students 
\ , to the lab^ from the classroom dnd v&e versa ♦ Comnrunicatibn between 

; . * ' ' . lab and , classroom can also be a problem. , 

.11 » • ' , 



The main advantages /of the "floating" reading teacher, according to 
'school stiffs, i.s . tho^jj^^tgj^^d communication between classroom 
teacher" khd reading* teach)^ and the lack of necessity to move 
.ctiiidren from classroojp^o lab and back again • 

Both the^SCE Read^ Teacher/Reading Lab and tAe "floating" ^ 
SC& Reading Teacller received very high ratings from school staffs 
'regariJing e^f^'iveness in increasing student achievement • The 
"floating^^-TMding teacher approach, at Blanton received particularly 
high, ratings. . ' 

EVALUATION FINDINGS REFERENCED: / *^ " v' ' ^ 

Evaluation Questions :J0,.3i, 32. I .A 
^^RECOMMENDATld^S; ^ • • 

V 

This year*s recoimnendations will be made by the appropriate adminis- 
trative' staff.. 

Should SCE funds be spent for exemplaty school .visitations? 

RELEVANT FINDINGS: , . / . 

Teachers did not rate school visitatibns particularly high on 
a questionnaire item asking them how effective Ibhese visitations 
were in! helping them to acquire new teaching skials ^or working, 
with educationally "disadvantaged children.* A^SD^upervisors, 
however, 'rated' it ratffer positively. 

EVALUATION FINDINGS' REFERE1^CED: ' • ' ' 

Evaluation 'Question 33. , i . 

RECOMMENDATIONS: L - ^ ^r. ' ' . 

Thi^ year*s reconraendations' will be made bj^ the appropriate adminis- 
ttatlve staff.' \ , . . ' - / 

.How should videotape equipment be used .(taping lesso'hs fojr'.students, 
staff development, student-video productions, KLRN programs)? 

RELEyANT FINDINGS: , . ' ' ^ ^ 

No data was collected regarding the effectiveness of various uses 
^of videotape in the SCE schpols, due to* late arrival of equipment 
'^^d consequent npnlmplement^tion of videotape activities during 

the scl>ool year . , ' ^ . ' / 
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Travis Heights was the one SCE "school that. he<{-^some existing 
videotape capability .prior to SCE funding; ,the/use of KLRN programs, 
I ^ and student videotapes were part If (its program. Administration of 
\ the School Sentiment Index showed* th^^ students: at^^ravis HeigHts ^ 
exhibited the most positive attitude tb;^[ard school of , any Sixtli 
Gr,ade School in the city. . /f—f 

' - , , * • ' ^ * ' . . f' • • ' 

EVALMtION' FINDINGS REP^RENCED:' ^ . * ^ ' 1 ^ 

' * * ' -V- " ' / 

' , Ey&luation Questions 34-41. ' f ' ^ 

■ ' , . ■ . ■ ^.t 

RECOMMENPATIONS : ' ' " / 

This year's recommendations' will be^made by the appropriate adniinis- 
tratiye staff. - ' ' . ' ^ 

5. Should SCE funds in future be spent on summer workshops? 

\ • • " . ^ ' 

RELEVANT FINDINGS: . - " 

- \ 
» *" ^ 

^ » r . 

Workshop t)art±cipaht;js rated all SCE summer workshops as above 

average on the "Overall ^Effectiveness" <;riteron of the. Workshop 

Evaluation Scale,, with the exception p.f one school which was 

^ rated by tealcheCrs as just below average in overall- effectiveness. 

' EVM^UATIOn'^FIMDINGS REFERENCED: \ 

•Evaluation Question 42. 



JSECOMMENDATIONS: 



I 



6. ShotuLd teachers be given* more preparation** for using new materials/* 
equipment?^ . . . « • 

. ' ^ " ' ^ ' • . * ' \ 

' RELEVANT FINDINGS: ^ ^- ^ • ,^ 

.The amount of training tfor use of new SCE materials varied widely 
£fom^>cafhpus to campu^ dtiring the spring and was ^bt widespread. 
SCE summer workshops were addressed primarily to materials training. 
Teachers 'rated those workshops ras above average in most cases. 

\TeaGhers who received spring training for use of SCE materials 
ratdd it falrlv'^high in terms of helpfulness to them. 

When/asked theiarea^in which they Isibuld ' like to receive initiat ' 
or more In-depth training to work with videotape equipment, teachers 
In thfe^ of the four schools using videotape responded similarly, 
with^tie maj<>ri»ty requesting training in "potential use of video- 
tape in the classroom."' Teachers at the fourth school predominantly 
^requested training on "mechanics of usin^, the-cqulpinent ." 



EVALUATION FINDINGS REFERENCED;: 
Evaliiation Questions A3, 4^, 45; 



RECOMMENDATIONS: 



^ This year's recommendations \wlll be made by the appropriate admlnis- 
^ tratlve staff. 
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III 

/ PROJECT DESCRIPTION 

' A. PROfeRAM/PESCRIPTIGlT . - • • - . 

The L97j5^-76 school yejar was the frrst opportunity for Texas schools tp 
^ take advantage of State Compensatory Education funds made available 
through a recent act of th^ Texa^ Legislature • State Compensatory 
Education funds are available only f6r a two year period, after which ' * * 
.time legislation would have to be enacted to^enew the f-unds. 

, Planning for tKe State Co|npensatory Education Program in AISD was coor- , ^ 
dinated through- ^he Education Planner. She worked with administration, • 
school staffs, and Offic^ of Research and, Evaluation , staff , while 
school staffs worked witl^ parents from school communitiefs to plan the . 
programs for their campuses* Each campus planned its own SCE program, 

.and input from school staffs and paifents was emphasized throughout the 
planning* stages. 

In order to maititain the effects of the SCE Program beyond the two 

year funding period,- participating campuses wei:e Ihstructed to keep ^ ^, 

new SCE-funded staff to a minimum. They were encouraged to spend their \ 

SCE funds for the purchase of items which would exteW the life of their 

progr^ans beyond the ^two year funding period. StaJEf^ development was 

also encouraged as 'a method of refining teaching methods, which would ^ 

have a sustained effect on SCE students after funds were withdrawn. 

Vaifious probpLems ,.in* the planning, and approval^ stages of the gCE proposal | 
led to late implementation of the SCE I^rogram fot AISD in 1975-76. - Final ( 
approval was received frbnj TEA^on February 6, but earlier tentative approval 
had allowed schools in ^cme cases to get their programs started late in 
Januar]^. Orders for materials could not be processed, however, until the 
^final approval was received, the four month time spati^of ,^his year's 
• program included the -ordering of materials and equipment and the wait to 
receive those ^supplies, ^ 

;.The SCE Prqgram for AISD in 1975-76 was made up of a basic, skills'" cdiapone.nt 
and a bilingual component. According to SCE guidelines^ no •administrative 
personnel could be funded for either component.. Existixlg.AISD personnel were^, 
therefore, assigned supervisory responsibili^^ies for the program. Title VII 
Bilingual Project personnel, AISD Area Directors,'" and campus prinicoai^^wei^e \ 
to supervise the bilingual, component activities, and the^basic skills, copponerii} 



Was* to be supervised by AISD Area Directors*,^ Instructional fioordin 
and campus prin<iipais» . " ' * * 

. : ' • ^ g'/ ^ • ' . 

Basic Skills Compdnent :. The xocus of tVe basia skills| Component was 
communication skill|^reading /arid math^ "EighV.sixth^grade ^schools; and- two 
elemeiltary campuses p<|fticipat:ed in th?fcg cothpoijenty' TVo huiidred 

^.,t:wenty-seven*teachei?s and atoroximately. 3^000 students were designated to ' ' 
be Jtnvolved in t.he^prqgram^Vith a total bf $273,369,00 apprqUoned to the ten 
' ' campuses 'according to*-the, number of students submitted bx them as eligible 
for\SCE, Services. ' I ' 

, Table III- 1' below shows theSnumber of designated students per campus. ' 



Table III^-l: NUMBER OF DESIGNATED SCE StUDgNTS ON EACH. BASIC SKILLS CAMPUS. * 







/ 


) ■ 


^ 


s 


SCHOOL . • ' 


No, of desig^• , 
nated communi- ^ 
i,:dation skills/ 
"reading students 


N&, of desig'- 
nated math 
students 


TOTAL* 
/.(dupli- 
cated 
count) 




Allan- 6th 


227 ' 


^ ^ 

214 


V 

441 ' 


> 


Baker 

BiBnton " • ' 


220 
307 


22L ' 
236 ^ 


441 
543 




JdsUn 


336 


215 . 


551 




, Martin-6th 


263 . 


2€3 


526 


/ 


Read * ' 


164 ' . 

* 'i, 


80 : ' 


24"4 




Travis 
Heights 


t 

358 


345 ^ 


' 703 - 


4 


Webb 

Brown ' 


503 
338 


j ' 406 

• 313 ^ ' 
I 105/ 

iy ■% ^ 

• » <) 


909 

, ' 529 




Pease 


116 


221 ' 


• 


TOTAL' y. ' 


2832 


■ \23'98 - 





*Thig is the total number* of students designated as SCE, butl^any stif^ents are 
cbunted as deslgn'ated reading student^ and also as designated math students, 
therefore being -cottil^d twice in the total, • ^ ^ 



t 



.... • * \ 

The. criteria for determining eligibility bi^ .students for SCE" ■ 
•services was the same as that use'd by Title I for detj^ining "educationally 
disadvantaged students on Title I campjises^ A- math criteria developed .by 
AISD 'Instructional' Coordinatai:'s.' ' • ' 

Each schooft was permitted to plan its own mrogram with SCE and AlSD 
guidelines* ' (See Figure. ill-T^ *pn tl\^ fpl||ving page..,) ^ ^ 

The campus-planned programs' that resulted were made.up Vf- varying 
c/)mbinatlons of staff developm'^nt^actiVities , materials acqui|i,tion, ' 
instructional aides, reading 'tea'cKers , -and jidep^tape acquisition anjd^ - 
activities. Eaclf school's ftro^gram'was designed', to deliver supplemental 
l|.eading and math instruction to designate^ SCE students according to 
tiiie\j&ol lowing allocat-lon^of resources: • ^ ^ 



Allan ^: , The sixth grade at Ail^n Jr. Hig;h chose'' to expend^ its 
^SCE fund9"*.on two instructional aides, materials, ancj staff 
development time to organize materials into scope and sequence , ^ 

charts*^ A simmer, workshop?^ was planned for further materials' 
.organization and training far use of the materikls .''l / ^ 

Baker: Th/ Baker SCE program called for -acquisition of m^terlal^ 
and .videota4)6 equipmeftj: , "and *staf f de^reldpnfent^'activiti^s !fe train 
teachers *in the use .o£ the, material/ and\the videojtapfe 'equipment • 
A summer :work8hop was 'planned to develop \eacTiing skills in " 
f remedial reading and math, * ' ^ ' 

Blanton: The SCE pian developed^ b:^^ra)iton was base^ oa,a , 
"floating"' SCE Reading Te4<ih6r that was to' give students supple- * y 
mental reading ins ti5uct ion e Very othen: day |.n their classi^^oms. 
videotaped reading lessons and staff develapment throCigh u^*fe of 
.videotape *ere also major parts of Blanton 's plan, as was the^ 
acquisition of supplemfentary materials < A summer workshop to' ^ 
be focused oh videotape ^training was pX^^hed hy^Y^loxito^ f«r June. ^ 

Joslin :. The SCRpj^^i^ ^o^in revoJVed cojfepieterly around the 
acquisition of,-^tJplementar^ inaterials and' a 'reading lab experi- 
ence for 'designated students (the" reading teache;!^^ tltA^' casfe, 
however, was *not to.be paldjfrom SCE funds)^ ^t^f f^'deivelopment 
activities geared ^o learniW how to dse^ffewy p^uliJSient and 
. materials were planned for a summer wiorfcl^lj^p^? ^ ' , 

Martin: Martin Jr. Hlgh^ plans foi^ts'^si^feth^^r^* included 
a support component for increaS'ing ^f]?!' attendance- of SCE" 
students,, For^that purpose, fo^5 par^-j:ime Qpmmuntty Represan- 
tatives were hired to work on jitteridance problems, .As part of 
the staff development activity vf6^/}:h^ir scl^of,^si;cth grades 
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Stfate Compenaatory EducatloA Guldellnea 



U Progi^am'muat be dealgned tp meet the priority educational. gjenda 
of ' dlaadvantat^ed puplla enrolled in- district 's /public' schools 

• . ^ 
2. SCE activities ^ust be , restricted to educationally disadvantaged 
pupils . r— ^ 

•3» SCE .funds mustN^ used for supplementary - tprogram ^^ctlvltles 
f and'may i>ot be u^ed to supplement thb regular school program, 

^' / 

4. The priority focus of State c6?jpensatory f^inds must &e for 
. educate penally disadvantaged students ln;;;the areas of reading ,' 
natheaiatlcs , language deveJ.opmeitt andAot bilingual mul^l-cultural J 
development. Those cjhlldren with the greater needs in those academic 

J- areas as determined by educational needs 'assessment will be given ^ 
first priority. " * - 

SCE Funds may be used for staff development and for instructional 
materials and/or equipment essential to carrying oUt the compen- 
satory program to be conducted. * ' 

Funds may not be' used for administration, cotistruction, r^odeling, 
or any Activity not directly ^*part o£ reinforcing tjie instructional 
process for the educatlon^ally disadvantaged children to be served. 

5» Each district will involve parents in the planning' of its SCE 

program. ^ * ' . 



6. The SCE program format is almost identical to that of Title 1 
• . . both in terms of the planning process and guidelines. 

7, srf funds may be used on "Pitle I campuses or non-Tttle I campuses 
or both but^ln the event of the latter^hoice^ care n^u^tT be tatken 
to raaintaiii comparability . . - ' , 

•' ' ^ , - . 

'8,^ An educational needs assessment ^most be*- comoleted basecf on specific 
crlt'erls in each instructional area sslecteq for identification of 
children who may participate in the progrtfa. ' ' ^ 

^ Limits and directives set by the Cabineft and Dr. Davidson W-28-7S were! 



Eaph campus will design its oim program In collaboration 
it^th the ar^ eeam, ^ "-"^ , . 

Program should be^ design^%.to have an Impact ^after^ the ^o year 



fundibg period ends 



1^ Personnel costs should.be llmite4 a reasonable limit on materials 
should be established,^ Staff development is permissible^ 



Figirca III-l: , SCE AND AISD, GUipELINES FOR PLANNING LOCAL CAMPUS PROGRAMS, 
./\ 'as outlined DURUIG OCTOBER CABINET* MEETING AND DISTRIBUTED 
/ \ . / -"B^ THE EDUCATION PLANI^ER^Ta S(fE. PRINCIPALS AND OTHER PROGRAM 
. » PIjANNERS, ^ ' * . . 
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teachers were-feo -make visits to other scjiools in the- city, 
and a summer woricshpp was planned to provide training for* 
the teaching of refnedial reading' ap'd math. Bilingual 
teachin^g techniques were also to covered in tliis summer 
• workshop. New^aiterials and equipment were to be acquired, 
^ and t^raining for the use of such- was to be given in a series 

of Saturday workshops^ In the spring, 
u- . . • ^ 

Read:. 'The SCE program at ReaS was planned to be implemente^d 
<^ through ^an SCE Reading Lab ruir by an SCE Reading Teacher. 

Materials and equipment for the lab and videotape ac^vlties 
'' were impottant parts of the *Read plan. Staff development 

was Ito include inservice conducted by the^ SCE Reading Teacher, . 
, as well as a sihsmer workshgp. ' * * ' 

" Travis Heights r itavii heightjs also chose to g^r its SCE 
• ' program to videotape activities aloi^g \^ith acquisition of 
. a wide variety of materials. Staff development -for the spring 
and summer was planned accprdingly. 

Webb J Webb*8 SCE program was \5o be^ based on extensive" acquisition 
o- of materials and ^tgft development activities for us'e of the , 
materials. Teacher^yisitations ,to other schools vere' included as 
a staff development activity for Webb teachers. « % 

^ • ' . , ;^ 

Brown : The SCE plan at Brown Eletixentary called for the hiring* of 
s^ven insttuctional aides, to be used in the classroom for 
delivering, suppleinental i^nstruction to SCE students.* Supple- 
mentary materials were also Included in the plan,, and a summer « 
wdrkshop was planned for making instructional materials. No oth^Tr 
staff development \/as planned. " , ' ^ 

Pease: Pease* Elementary School chose to spend its SCE funds for , 
an SCE Reading S^cher and materials* and equipment for an SCE 
Readijtig Lajar. An ^instructional aide was to work in the lab wi'ph' ' 
the reading teach er. / 

Bilingual Component ; The»SCE bilingual' component was designed to mesh 
with the ESEA Title VII Bilingual Project, which provided classroom 
* aides, .assistahce in the^^rea of parental involvement, staff training, 
and^^Ilingual materials, to designated Title VII classrooms. Due to 
the'^st minute lapse of ESAA Bilingual funds in AISD, four "schools h^d 
been added In 1975-;76 to the Title VII 'Project , and State Compensatory 
Education funds were allotted to those schools as a means of providing 
a^ditlon'al support for their bilingual programs. (Title VII had^ been 
able to ."pick tip" only one classroom per grade level.) ^ 



Allison Elementary added. 13 teachers to its' bilingual program through, 
SCE-funda; Govalle added 9 teachers; Met z added, 10 teacher^; Palm 
added 11 of -its^ teachfers • Approximately 1100 students were designated 
, a^ SCE studentsr in those four sichools. * 



Eacli.^hooi received an allotment of SQE funds to~ use for bilingual, 
materials'," consultants, and substitutes (so that ^CE teachers could ^ 
attend Title VII and local bilingual staff development activities)* ^ 
Only two of the schools^ qhose to use their furtds for consultants — 
Allison and Palm and' both. planned to hire parents from the community 
to assist* teachers in 'making, instructional materials. * ' ' '\ 



B» CONTE XT DESCRIPTION 

; - — — ; — ^-nr- ^ , . . - • ^ 

The State Compensato^ry Sdiicatiorf, Progif^ in AISD functioned^ in Jt^s first 
year in a context 'of ' uncertainty . This uncertainty was based .on a pending 
desegregation ruling and on the ufistable nature ot SCE funds* Two years" 

^ of SCE fundus were ^11, that could be counted on^ so that program planning, 
had to be" based on th4 rrpalities of thdt imminent discontinuance ,of fiinds, 

<and the-^robable loss •at yche.'end of that time ^o-f 'any personnel hired with' 
those f urtds • » / - ' ' 

Desegregation and >thg Sixth Grade Schools : Established . in , the fall of 
1973 as agents foi: des^egregatiol^, the Sixth Gr^de Schools in"AISD operated 
under the shadow of a pending desegregation, rulings by the Fdfth ^^^ircuit of 

* Appeals • If th^t ^court were ^to* find Austin JSD's integration plan unpiccept- 
able, the Sixth/ferade Schools could* well %e disbanded* That, ^in fa^t, 
the decision twat the court handed down during the final mpnth\of the 1975- 

^76 school year, and thi^rfutu;re of the Sixth Grade Schools at tl^e^time of ^ J 
publication ^ this report is uncertain, . . . ' ' 

In spite of the**po§sibi<lity that the Sixth, Grade Schools would be a tran- jf 
sitory phenomenon, it was decided in the fallrof 1975 that the^ need for 

— l^^t^ iri those schools was jeo §trong that StateCompensfetor^^ funds- were 
warranted The reorganization^of sch'odfLs thatTbad accompanied the ^ \ 

es.tablishment of S^xth Grade Schools ilfraat thaj/^ome s'chopls^ were without 
adequate material§ to effectfVely deal with/'the educationally disadvantaged. 
This was paifticularly true for tl}ase campuses that had functioned as junioj 

i .highs previoti^ly. *Too, jnany teachers founds themselves working with larg^ 
groups of low^^^^chievlng student^ for the flVst time in their teachi'ng -careers, 
Staff development^ and off^leyel materials. were therefore t^riority needs 
f^.r tbe Sixth Gr^e Schools. \ - ' . 

Emphasis on Limited Personnel : These- needs for staff development and 
Tnaterials were in keeping with the fe^l^g of AISD Administration that, 
because of the uncertaihsfuture of <^^he funding, ^SCE^unds Should not be ^ « 
Used to invest heavily in adde^ personnel. At the eiM of two, years, the * , 
fund'a would^^ longer be available unless the Legislati;|;e should act to' . 
coatinue them, and the >jjewly hired. persMnel would have to be let go.^ • . 

A directive, to hire only "limited personnel" with SCE funds was thetefore 
communicated' ili^^cp^junction ^ith SCE '^guideJJ.nes to school planners. 

Local Campus ' Planning : A ivitioiiaj^ trend "toward local campus planning was 
reflected in trhese guidelines sift by AX3D administration.^ Each school In 
the basic skills component was dlre^t^d in the guidelines to "design HTts 
o\m program in' collaboration with t'He area team.'* * 4 " . 



1 «i ' " • 

fThls national ,tr^d was evidencwfd at the 1^75 Ameridan Education Research 
Association meeting in -Washington, D.C., where a. symposium entitled "School' 
Level ^ogram JPlanning: Is That VThere It's At»?" was presented.* 'see 
\ Local School Program Plannin^> Or^ganigational Implications > a paper 
^ presented atf the American ^Educational Research Association, 1975, by 
<j . Mary T.*'Moore-^ * > V_ • ^ . 

ERJC- • ' , ' ' '. ■ ■■ ' . ' ' - ^ 
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Local campus |%lannlng *had been tried to a certain extent 6n some Title I 
campuses 9 but 'this directive to ten, schools, comprising all sixth grade 
students In AISD dnd two K-5 elementary, schools , was the first large scale 
effort In the District to Imy^-lement local campus plaJ^BilJfi*^ - 
The four schools In the SCE bilingual component we^ also^auTlowed a certain 
amount of flexibility to plan t;helr SCE activities within guidelines. 

Bilingual Component : . The four schools In the SCE bllfngual component 

were Inclifded In ^the program only after a concerted effort on the 

part of the principals to obtain funds of some kind for their bilingual. , 

programs. The lapse of ESAA Bilingual funds to these schools (and the 

DlstTlct) at the beginning qf ,the 1975-76 school year had left each 

of the schools v/ith only one classroom at each grade' level ifecelving 

the services of the Title VII Pjilinsual Pro.jkict- This was considered ^ 

Inadequate by the four prinol^als, and th&y had petitioned to receive 

available funds to supplement t^eir bilingual program. SCE funds were 

therefore made available to them. 

These four schools are characterized by a multiplicity of programs 
operating within them. All four receive Title I as well as Title VII 
services,, and three of the schools h^ye had a. Teacher Corps program as *^ 
'well, the addition of SCE funds to these exifstlng pro-grams added 
further management responslblltles^ for the principals. 

Borderline Title I Schools : The two elementary schools included in the 
basic skills tfomponent were elementary schools that were naturally 
desegregated and "borderline" Title I. ^n other words, they had both 
long been just below the priority schools in AISD to'-qualify for Title I 
funds. • , , 



C. EVALUATIOI^ DESCRIPTION " ^ , 

i . 

Evaluation of the SCE Program in AISD was coordinated with evaluation of 
the District Title I Program, This coordination was accomplished 
through assignment of part of the current Title I evaluation staff to 
SCE evaluation on a part time basis,, so that responsibilities were ^sp lit 
between Title I and SClS, An Assistant Evaluator was hired to work full- 
time on the evaluation of SCE under the supervision of a Title I/SCE 
Project Evaluator, Figure 111-2^ below shows the organizational structure' 
of the combined Title T/SCE evaluation staff, f 
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""Data 




Secretary* 




Evaluator** 
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Specialist* 
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Total Title I Evaluation staff (full-time equivalents) - 5.2 
Tot^l SCE Evaluation staff (full-time equivalents) - 1.8 
Combined Title I and SCE evaluation staff > 7 

*These position* were funded 80Z from Title X, 20Z from SCE 
**Th«it positions wer« funded lOOZ from Title I 
***This position vat ftmded lOOZ from SCE 



Figure III-2: SCE/TITLE I EVALUATION STAFF 



This combined effort was advantageous from* the standpoint of cost-of 
conducting the evaluation and was conducive to providing enhanced program 
planning capabilities. The availability of the Projecj: Evaluator, 
Programmer, 'Data Specialist, and Secretary on a part-time basis to the 
SCE Evaluator allowet^omprehensive evaluation se^rvices to *be performed 
with a relatively smaTl proport;.iQp of the total program budget. Moreover, 
by assigning some, of the SCE evaluation ^responsibilities to already 
existing staff members, it could be expected that SCt evaluation would 
become fully operational much more quickly than would be possible with a 
totally new evaluation staff/ 
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• ' I • • 

Since the SCE and the Title I programs were addressed to very similar 
needs afnd were concerned with similar popuiatioits of students, the > 
/unification of the data bases avoided duplication of effort and allowed 
for development of ^a comprehensive data base for AISD's educationally 
disadvantaged students. 

------ _ ^ • ' - • " ' ' , 

An Assistant Evaluatof tojbe in charge of evaluation of State Compensatdry 
Education was hired on Februkry 6, 1976, and began working immediately to 

•develop a forking, evaluation design that would guide efforts to evaluate 
the program. Because of the diversity of the programs ^planned on' the ten 
basic skills component campuses, it was decided that an objectives-based 
evaluation approach would not be feasible. It was decided instead to plan 
the evaluation around decision questions regarding State Compensatory 
Education ior which decision-makers would need data-based information. ^ 

*Input,^ process, anoSoutcome d^ta were required from evaluation staff in . 
order to provide the needed information for answering these questions, 

* 

Decision questions were generated by the fourteen SCE principals dur.ing 
individual conferences with the SCE Eyaluator and ^during 'a session with 
the Education Planner. Further. questions were posited by the SCE ^valuator 
in conjunct^ion wit-h the Titlte I/SCE Evaluator and the Coordihator* of 
Research and Evaluation. These questions were school-specific in some 
instances and programmatic or system-oriented iri^oChcr cases. 

Because of the shortness of time, it was not possible- to include all* of 
the people that should have been involved in the development of these 
•decision questions for this first- "year" of SCE. 



The instruments used to co;Ll^ct,,this'data, and the dates of administration, 
are sttown in Figure III-3 below i 

6 



INSTRUMENT ' 

■* . ' * ' ' ' 


t)ATE ,0F ^ADMINISTRATION 


(1) teacher questionnaires 

(2) principal interviews 

(3) SCE Aide questionnaires 

(4) SCE. Reading Teacher' interviews 
,(5), Are^ Director/ Instructional 

Coordinator Questionnaire 

(6) Eduqat ion Planner Interview 

(7) California Achievement Test 

(8) School Sentiment Index 

(9) Workshop Evaluation Scale' 


.....^ , . » 

April 23r-May 10, 1976 

May, 1976 
■■ April 23-May 3, 1976 

May, 1976 

Jupe, 197'6 
June 17, 1976 
April 5-8, 1976 
r April 20-23, 1976 
June. 1976 



'Figur* III-3-: • DATA COLEECTION INSTRUMENTS USED IN SCE EVALUATION. 



l^henever appropriate and possible, information derived from the 
instruments. was ,fed back to principals so that it could ^eiwe 
them in their local campus planning efforts. Another aspect of 
the evaluation design that was .meanf Jx) help principals in program 
planning was initiation of searches f^ir available research information 
that would »be pertinent t6 campus programs;, i.e., use of videotape, 
instructional aides, and reading labs in education. 




IV 

EVALl(ATION FINDINGS 



EVALUATION QUESTIONS . • . -■ 

How extensiveiy^as local campus planning carried out in the SCE 
Program for AISD? • ' • . 

ANSWfiR: Quite extensively on most of the campuses in the Basic 

Skills Component. . . , ^ 

■. '■ » 

SUPPORTIVE DATA: '. •• ^ ' 

Teacher Questionnaires • v - ' 

Responses to an SCE Teacher Questionnaire distributed to all teachers 
In the Basic Skills Componejit showed that there tyffs extensive -teacher 
Involvement In local campus planning of SCE programs. Forty-eight 
percent of all responding teachers Indicated that they were "very 
Involved" ^In the planning of their school's programs, and 35% Indicated 
that they were "somewhat Involved," Some schools had substantially more 
Involvement than others, however., with 73% of Pease teachers >and 72% of 
Blanton teachers responding that they were "very Involved" while ^nly 
' 26% I'O^ Reatf teachers gave that response, v 

SCE Reading Teacher interviews 

All three SCE Reading Teachers said (luring formal Interviews that they 

had been quite involved in the planning of the SCE programs on their 
campuses • ^ ' ' . ^ 

How effective was the Idfc'al campus planning process judged to be by 
those Involved? 

ANSWER: Very effective, 

SUPPORTIVE DATA: ' ' . ^ ^ 

Teacher (^ueationnaires . < 

Teachers responding to the 'SCE Basic Skills Component teacher questionnaire 
^generfi^ly assessed local (iampus planning quite positively, with 82% 
of them responding that local ^campus j>lknning was either an "extremely 
ef^ectlvq" or Vqulte effective" way to Implement the SC& programs on . 
their campuses. The two schools which showed most 'teacher ^nvplvement 
^ (according to teacher questionnaire responses) vefe the schbols which 
showed highest ratings of the effectiveness ot loc^l campus planning, , 
Seventy-eight percent^ of responding teachers at Blantoh and 64% of 



please teachers rated local campus planning as "extremely effective." 
Teachers on campuses with least teacher involvement fended to rate 
tKe effectiveness of local campus planning*^ iowei^ than teachers on' 
cami5uses with mbre teacher involvement in the planning process. 

Principal Interviews ' 

The ten Basic Sfkills Component principals were unanimously enthusiastic 
about local campus planning when asked to list its advantages, with the 
•main 'advantage cited by them being the^act that local campus personnel 
yknow the needs or^their students better than anyone else can know them. 
jThis more accurate assessment of needs leads to moxe effective utilization 
Jof the resources of a program, according 'to these principals, and, the 
involvement oiE^the total staff in the^ needs' assessment and planning ^ 
stages leads to' a higher level of commitment on the part of school staff ) 
to make the program work^ The principals felt that teachei: morale had / 
,been heightened significantly by this process on their campuses. 

Another positive effect of the local campus planning process mentioned 
by several principals was the increased communication between teachers 
that the planning process encourages. 

Area Director/Instructional Coordinator Questionnaire 

\ < \ 

Responses of Area Directors an^ Instructional Coordinators showed that 
they felt local campus planning was ah effective way to implement State' 
Compensatory ^Education in AISD. The tofo responding Area Directors saw> 
local' campus planning as "extremely effective," as did one of the 
Instructional Coordinators. The, threie other responding Instructional 
CoordinatorVs^w it as "quite effective." , ' - ' 

Educa tion -Planner Interview 

I — ' ' V 

When asked what advantages she perceived. in Ipcal campus planning, b^sed 
on her experiences with 5CE and otherwise, the Education Planner ctud 
strong support and enthusiasm for the program because principals'^ve' 
more ownership in it. The same ^s"" true for teact^ers, she went on to say. 



Were there problems encountered during the planning process? 
ANSWER: Yes, . - ' . ' . • 

SUPPORTIVE DATA: - " . ' 

Teacher Questionnaires ' ' 

Forty-two per,c^nt of responding teacheors said that th«e had been ''no 
problems" experienced during 'the planning process, whil^ 45% gave a 
response Indicating that they had encountered either "very few" or "some" 
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' problems . Only 1% had experienced "many problems . 

' • ,• . ; • j _ 

When asked t;o describe the problems experienced, teachers eiost often 
mentioned the shortness of time given to schools^ to plan their programs* 
Confusing ^nd vague guidelines were also mentioned by several. Other 
problems -experienced during the planning process were: lack of agree- 
ment on directions to ^ake, not enough knowledg'l^ and expert advice 
available,* and cooperation and identification of needs between teachers. 
Many teachers, however, gave no response to this questionnaire item 
soliciting descripti9ns dr problems encounteried during the planning 
process. ^ ' - 

Principal Interviews ^ - 

\7hen> principals of schools in the SCE Basic, Skills* CompOjignt were a^ed 
what the disadvantages to local campus planning were, tlie most often ' 
stated disadvantage ^as the amoui^t of time that the planning with teacher 
involvement requires. This was pai;ticularly a disadvantage for schools 
this previous year because of the shortness of time allowed schools to 
go through the whole planning process. Local. campus planning with. , 
teacher invo^vemetit is time-consumipg, most principals agr^eed, and mojr^ 
time should be allowed in future to do* the job with maximinn eiiect.)' 

• • ' ' ."""''^'^ 

Tl)e problem of inadequate time was again focused on. by most principals 
when asked what changes, if any, they felt should be^ade in the ^ 
planning process for State Compensatory Education in AISD. ^ 

Vague Sidelines weriB also a' problem,' according to several prin'bipals. 

Area Director/Instructional Coordinator Questionnaire 

When asked to describe any problems that they might have encountered 
in the local campus planning process, one Area Director mentioned the 
difficulty of meeting timelines. Another Area Director and an. Instructional 
Coordinator felt that there had been too little input frotn support 
personnel. It is preauoed that by "support", the respondent meant 
Instructional Coordinators and Area Directors^ 

Educatign Planner Interview \ 

According to the .Education Planner in a formal interview, the use of ' 
the Program Coordination Advisory Committee (PCAC) during early stages 
of the planning process had been too time-consuming and too insular. ^ 
^She applauded the dropping *bf the PCAC requi^rement for future planqin^ 
of externally funded pt^gr^ma, A new process outlined In^the Policies 
for External Funding will enable program parameters to be established 
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more expeditiously, thus allowing participating campuseg |^ be brought- in 
much earlier in the^ planning process 

- SCE guidelines are published by* TEA as pavt of the Consolidated Application, 
for Federal Assistance, she went, on to say, and as originally conceived 
by, the legislature, SCE funds wer^e to be "flexible compensatory monies" 
with allowable expenditures for^taff training and no specific requirements 
for parent advisory councils • However, in drafting application forms, 
TEA used the Title I application form as a model, one which require^ the 
mpre rigid identification process of students to be served, *a process not 
requifed-4)y .other compensatory Igrants such as*Tp.tle IV C, Thus, the rigid ^ 
Title I application form coupled vith loosened^guidelines in the areas of 
staff development make the guidelines ambiguous • ' « 

J 

In order to accomplish the objectives of a school based planning model, 
it is important that guidelines remain flexible, ip^ the opinion of the 
Education Planner. Were they to be totally defi^ied (as with Title I) , > * 
undoubtedly the typical Title I model would also characterize SCE programs. 
It is actually advantageous to the schools not to have rigidly defined 
guidelines, although because of a lack of experience with federally funded 
programs^, the SCE schools may not be aware of their unique situation. 

A 

4. Has the us,6 of an Education Planner facilitated planning and.imple- 
mentatidti of the SCE Program? " r - 

ANSWER: Yes, but some improvement in procedures is needed*^ 
SUPPORTIVE DATA: 



Principal Interviews * . 

When principals Ih both components or SCE were asked if fui;^r adminis- 
.trative personnel were needed to help implement the programs on their ^ 
campuses, all 14 principals replied in the negative. Many stated that 
the Education Planner had done a moie than adequate job and was all 
that was needed In the way pf administrative personnel. However, an 
often-mentioned suggestion ^y principals for changfe^ In the planning 
process for State Compensatory Education in AISD was related to the 
problem of communication between schools and administration regarding 
the guidelines of thfe. program. Guidelines were vague, in the opinion 
of several prii;icipals,' and it was difficult to get definite answers 'from 
administration regarding specifics^ This communic^trloil of guidelines 
and coordination between the schools and administratioA falls vithin 
the responsibilities of the Education Plannei?. / * \ 

5. Do SCE planners ■ indicate a need for clearer guidelines?' 

( ^SWER: ' Yes. 



SUPPORTiyE DATA: 
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Teacher ^Questiannaire 

When teaichers were asked to describe on the^ teacher questionnaire 'any.^, 
problems encounterisd during the planning process, several teachers 
mentioned confusing and vague guidelines bs a problem. 

Principal Interviews ' / ^, . * ^ r . 

' ' i ' ^ ' 

An ofteh mentioned, siiggestion by SCE princljpals for change in the . 
planning process for State Compensatory Education AISD related to 
the guidelines of^the program, r Guidelines were vague, in the opinion 
of several principals, and one principal* felt that a definite" written 
statement ouftlining exactly what could pr cou^fstiot be done with SCE 
should be published' for principals, Anothet principal indicated that \ 
he wasn't sure. exactly what the SCE/AISD guidelines were. 

Education Planner Interview % ^ * 

According to the Education Planner in a formal interview, the SCE/AISD 
^uideliniS^s .are not as clear as they possibly could be. 

Do local campus planned SCE programs lead to' increaseld student 
achievement? ^ ^ . • 

ANSWER: Thls^ question cannot be answered a^ yet, ^ due to the lateness' 
in the school year of program implementation. Achievement 
tests given to fifth graders- In April 1976 will serve a pretests to 
.an April 1977 administration, and conclusions about.the effectiveness 
of local campus planning. in terms of student achievement c^i 
be denied when pretest-pbsttest analyses are complete^. 



Are Area Directors and Instructional Coordinators monitoring the 

SCE Basic Skill^ Component programs to ^he jeitent ^^th^t it is considered 

necessary by themselves and school staffs? 

1 .) • , 

ANSWER: Ye8,^but not completely; — ^ * . 
SUPPORTIVFDATA: 

Principal 'Interviews ' ' ^ • 

When principals in the Basic Skills Component were asked if they felt . 
further /Administrative personnel were needed ta, help implement the SCE 
prograuis in their schools, all ten principals l|Mijated that they saw ^ 
no further need for such help,. * " ^ - 

Teacher Questionnaltes) . ' -^i, 

One questibn'on the Basi? Skills Componept teacher ^questionnaire asked 
teachers whethef- they "felt that SCE fxmds should continue to be spent 
mainly- for materials and staff development, while another question asked 




whether more personnel might be needed to. help implementi the program. 
Responses to these two questions shoWed.that teacher^ as a tbtal group 
predominantly felt that further personnel were nop neededy Althotigh 
32% did indicate that further personnel were' neejfed , the many extra 
comments offered hy teachers regaraing these two quesfetonnaire items, 
showed that the further personnel that most had in' mind when giving a 
yes response were mo're teachers and aides, not administrative personnel. 

SCE Readin g Teacher' Interviews ' - " 

In response to the question, "Do you feel that additional administrative 
personnel are needed to help implement the SCE- program in your schoSl?^ 
one of th? ^SCE Rea Ang^-Tea<:hers indicated that she would havs. l/kp^' to 
have someone with expertise in^'th^ area of/ reading assoclatfe<i\wlth the , 
SCE Program, This respor^se would seem to indicate that Jihe^In^tructional 
Coordinator for that school had *not provided the information and gxiidance 
that this particular SCE Reading Teacher felt that ^hl needed,' * 

». * * , « , * ■» 

Area Director/ Ins true tionat Coordinator Questionnaire / ^ 

When asked whether additional administrative personnel, were needejd to 
help implement ^ate Compensatory Education programs in AISD,'all 
responding Area Directors and Instructional Coordinators replied in 
the negative. However, oner respondent did state in an added comment 
that^the SCE Program needei some overseeing, - > * / • ^ 

«*• - . . . * 

^ ' •] ' . ' \. 

Are the activities Currently funded by SCE, in the bilingual component' 

schools effective in raising student achievement' in reading and math? 

ANSWEft: Yes, but the long range adiievement ggfils of the Title VII 
Project have so fair not been met, , . ' * ^ ^ 

SUPPORTIVE bATA ; . • . ^ : . . 

California Achievement Test \ \ . 

Bilingual/education through- Title- VII in thfe four achools shows 
"ac(idi|^ltio by students of effective^ Spanish 'reading knd math skilly, 
and Vtatisticallyj significant gains in Englisji reading and math 
achtewement f rom \L974-75 (exceptions at s6me,^levels in pofte schools), 
Non-ptfoject students did. better in reading at the lower levels than 
did Titp.e.VII Project students, and Title VII , Project students did 
b*^tter in math. At the upper grade levels there were no differences. 

^ecaus^e the meshing of the Title VII and the SCE bilingual programs 
makes it Impossible to disctiss sej>afately the acl\ieyement of -atudents 
in the programs, theT scores for both afq^ discussed as a total program *j 
in the Title VII Evaluation ^Final, and Technical ^Repprts^, The detailed 
evaluation conducted by the Jltle VII Evaluation. Staf'f inclyded SCE 
classrooms; therefore SCE Evaluation chose not to. duplicate Title VII 
efforts in this area, ^ . • 



Teacher. Questionnaires | • 

TeacherNjuestlonnalre responses fox; teachers In the Bilingual Component 
schools Andlcate, that bilingual materials purchased with SCE funds 
were ndr for the mo^t part received by teachers by the time of* distribu- 
tion of thfe teacher questionnaires (April 23) • Whert^ asked to rate the 
effectiveness 'of the materials In helping to Increase the achievement 
of their students, 70% Indicated that they ha"d received no new SCE ' 
materials* Staff development aspects of the programs were Implemented, 
however, and teachers gave fairly positive ratings of those activities. 
^Only 5% saw the staff development as being "extremelj^ helpful"- In 
helping them to do their job as a teacher In'.the Title VII Bilingual * 
Project, 35% saw them as "quite helpful," and 40% saw the activities 
as "somewhat helpful."* Fifteen percent* felt that the activities were ^ 
not at all helpful. * . 



Does there continue to be a need for compensatory funds for schools In 
the^SCE Bilingual Component? ^ - . 

ANSWER: Yes. The table below shows the pecent of student at each grade 
level ^ In each school that scored below the 50th percentile 
on the California Achievement Jest given in the spring of 1976. 




Table IV-A-1: PERCENT OF STUDENTS IN BILINGUAL COMPONENT SCHOOLS 
SCORING BELOW THE 50TH PERCENTILE I» READING AND ^ 
MATH ON THE SPRING 1976 ADMINISTRATION OF THE CAT: 



Grade 


Allison 


Govalle 


' ' Metz 


Palm 


Eleadin^. 


Math 


Readlnj^ 


Math 


Rieadlnft 


Math 


Readlnff 


Math 


1 • 


882 


55Z 


42% • 


40% 


43% 


34% 


56% 


36% 


■e 

2 


93Z 


i^8Z 


71% 


59% 


72% / 


m. 


69% 


55% 


■ 3 • 


82Z 


77Z' 


82% 


73% 


82% 


85% 


64% 


77% , 


4 




8SZ 


90% 


77%_ 


^94% 


87% 


85% 


95% 




,95% 


96% 


1 

93% 


83% 


93% 


.92?; 


97% 


93% 



\ 



to 

32-37 • ' 



Could ofcher 'availably funds be extended to cover the areas now covered 
by SCE funds in Allison, Govalle, Metz, and P^lm? 

ANSWER: The guidelines for ESEA^ Title I allU^ltle I programs for 
blllngual/multlculturarl education, IBRl It Is possible that 
^ funds could be acquired through that source. Tl^ht budget 

' conditions In the District make It unlikely that District 
funds would be available.' 

The^ four schools have three major sources of materials 
other than SCE that tiould possibly be extended to cover 
the areas now covered by. SCE when funding lapses: Title I, 
Title VII, . and the lx)cal budget. Bilingual materials acquired 
through ESAA Bilingual, which operated In the schools fof 
/two years -previous to W 75-76, are still In those schools. ^ 

Pririclpals, howe^ver, were not very positive about the like- 
lihood of acquiring any other funds.- 

Slrt^PORTfVE DATA: 

Prlnclt^al Interviews 

All principals Ihtervlewed In both components of the SGE Program 
Indicated that there were no other funds available to- them that they 
were aware of that could^over the areas nbw covered by SCE funds. ^ 
One principal qualified that response, however, by 'stating that any 
moving of funds from another area to pick up SCE Activities would 
damage the progra^. from which money .was moved. 



Are the activities currejitly funded by' SCE In the Sixth Grade Schools 
effective In raising student achievement In reading and math? 

ANSWER: Thl^* question cannot be answered as yet, due to the lateness 
In the schopl year of program Implementation. Achievement 
tests given In April 1976 will serve ^s pretests -to an April 
1977 administration^ and conclualops |aJ>out the effectiveness 
^ of SCE-funded activities at. the sixth grade leVel- can be 
, addressed when pretest-posttest 'analyses are completed* 

Numerous questions regarding effect oh student achievement 
by SCE-funded activities were ask^d of supervisory and 
. school personnel, however, and the results of' those questions 
/ show that, most of the people Involved with SCE believe that 

SCE activities are effective In increasing Student achievement, 

SUPPORTIVE DATA: , ' " V 

Teacher Questionnaires . m 

Teachers were asked on the teacher questionnaire how effective they 
believed the ..new SCE materials had been. In helping to Increase the 
achievement of designated SCE s^dants In their classrooms. The 
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responses of teachers In the sixcd Grade Schools are listed In 
Table IV-A-2 below: . * 

■'- ( . ■ . • 

Table- IV-A-2; SIXTH GRADE TEACHER QUESTIONNAIRE Ri^SPONSES TO ^ITEM 
. REGARDING STUDENT ACHIEVEMENT AND SCE MATERIALS. 



Percent - 
Respon&e- 
6th Grade 
Schools 



Item! 



How effective do you believe these mat^lals 
have been In helping to Increase the achleve- 

^ment of designated SCE st^udents*ln your 

' classrooms? 



Reading 



Math 



^Extremely effective 
jQuite effective » 
^Somewhat ef fectlve\ 

Itbt very effective 
Jfot at all effective 
Jfo SCE materials In, use yet 
JToQ soon to tell 

No Response 



^Extremely effective 
jQulte effective 
jSomewhat effective 
^Not very effective 
"Not at all effective 



Jfo SCE mat^i^lals In use yet 

JTob soon to tell" ^ ^-o 

No Response 



lOZ 
20% 
6% 
1% 
07. 
25% 
27Z 
IIZ 



v 



72 
IIX 
3% 
1% 
0% 
33% 
21% 
24%. 



Another teachei;^ quej9tlonnalre Item asked teachers how effective they 
believed the^ sta£^£ development had been In helping them to. Increase the 
achievement of thieli?* 8tu4ents^ Respbnse^ are listed In Table IV-Ar3 
on the follpwlng. page* t ^ 



It can be seen from the responses given by sixth grade teachers to 
theses Items that many SCE materials had not been pi^t Into use 
yet dnd that teachers were reluctant to assess the materials that 
had been jused. Those teachers that did rate the effectiveness of 
^CE materjLals In helping to Increase student achievement tended to 
rate them' "quite effective" or "extremely effective." * 
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Table IV-A-3 



TEACHER QUESTIONNAIRE RESPONSES TO ITEM REGARDING 
STUDENT ACHIEVEMENT .AND STAFF DEVELOI>MfiNT ACTIVITIES, 



Item:/ How effepllve h^s this staff dWelopment. bfeen 
. In helping ^ou In your efforts to Increase 
the ach^levemerit. of your st;udent8?^' 



Refponse^ 
^ 6 th' Grade 
SchocJls ^ 



_Exl:reme^ helpful ^ 
_Qulte helpful 
_Somewhat helpful ^ 
^Not very helpful , ^ 

_Not at all helpful ^ ' • 
I did not receive ^ny . slJ^il^is...^^ 



staff 



development . 

.am hot sure ,whl€h 
development activities were SCE 
N^ Response 

- 0f 



-13% 
28% 
10% 
2% 
IX 

ill 

5% 
9% 




Thirty-two p'erqent,of responding teachers had not received any SCE ' 
staff development at. the ^^e\of questionnaire distributioii , ^ 

(April 23)', but of fiiose Who had pafl:ticlpated^in<S(a staff, \^ • . 
development activities 4IZ assessed them to be^extremely 
helpful" or "quite helpful" to theifi in their efforts to ^ 
increase student achievement, . , 

- Principal Interviews ^ ' • * , . 

When principals were asked if t^ere had been, any px)sitive effects? ^s 
yet from their SCE programs, ^the principals of schools -wher^ SCE Reading 
Teacffers had been hired ^poke of increased sttident .achievement as posi- 
tive effects already felt on their campuses by fmpleS«ttitatipn'*or*SCE, 



SCE Reading Teacher Interviews 



When asked h^w effective they feft the'^SCE materials had:;been%dn ' 
l\elping to increaacL the achievement o£^ the deslgHA^d^ students in t^ieir 
Schools, t\&' two SCE Reading Teachers ix\ Sixth pfad^ Schools expressed 
satisfaction that effective ac^iievfement Wuns . had tlfe^ made 'in their 
schools. Some testing'was l)eing^ cohducitel^ by Reading Teachete at thc^ 
time ofc^the interviews^ and they\ indicated that the Results of thiV 
testlng verified^their cfaims.. , , * 1 ' / 
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Area Dlretctor/Instructlonal* Coardlnator Questionnaires ; 

When asked how effective,- in their opinion, ^he SCEsstaff development 
activities had been in helping to increase achievem^t of designated ' 
SCE students, four of the responding supervisors replied that it was, 
"tOQ soon tfell." One Area Director assessed the staff development 
activities as "quite effective" in helping to increase SCE student 
achievement . • * , - 



Because the SCE activities varied considerably ^rom campus to campus 
r' due to local campus planning of SCE programs, it is necessary to 
discuss certain school-specific activities in addressing the effective- 
ness of SCE, activities in increasing student achievement- ^ 

Two Sixth Grade Schools chose to expend their SCE funds on SCE Reading 
Teachers, One school. Read Sixth Grade School, chose to\use^ that 
Reading Teacher in a Reading Lab situation and the other school, 
Blanton, choser%o use the Reading Teacher In a "floating" situation.^ 
Table IV-A-5 and Table IV'-A-A below show how th'e teachers' in those 
schools rated the effectlveAfe^s of those Reading Teachers in tenns 
of inc«asing student aphievemenji> 



s 



Table IV-A-J*: 



RESPONSES TO SCHOOL-SPECIFIC TEACHER 
'QUESTIONNAIRE ITEMS DEALING WITH 
. ^FLOATING" SCE READING TEACHER ' 



Question 



How effective dto you fee^ the ,use of 
"floating", Reading Teachers is^in in- 
creasing student achievement? 

" Extr^epiely effective 

\ Quite effective 

Somewhat effective^ 

Not .Very effective * 

■ Not at all effective 
No Response 



Blanton 
% Response 
(n«18) 



72% 
22% 
0% 
0%' 
0% 
6% 



Table IV-A-?* is oh fcdlowing page. 



Table -IV-A-5: RESPOUSfES TO SCHOOL-=SPECIFIC TEACHER QUESTIONNAIRE 
ITEMS ^jDE^ING WITH SCE READING . LABS • « . 







% RESEONSE BY SCHOOL 


• Question 


Read 
(n«20) 


Pease 


Combined 
(n-31) 


How effective do yqu^JEeel the SCE 

to Increase student achievement In 
rea41ng? , • 


- 






«*. " 

Extremely effective . * . ^ 

Quite effective 

Somewhat effective 

Not very effective 

Not at all effective 

I do not know enough about the ^ 

N heading Lab to have an opinion 
No Response 


15% 
'25% 
15% 
10% 
0% 

25% 
0% 


A5% 
. 18% 
0% 
0% 
0% 

9t- 
21% 


26% 

0% • 

• 19% 

.9% 


Do you feel that there is need for ^* 


>> 






' ^yMore communication between the 
^ Reading Lab/Reading Teacher' and 
and the classroom teachet? 

;L68s^ communiCjation between the 

Reading Lab/geadlng Teacher^ ^n4 
the ^assroom teacher? ' 
. Neither, communication is adequate^ 

No Resi)onse ^ ' 

" ' 1. ' 

! 


55% 

"0% 
A0% 
10% 


27%' 

~ 0% ' 
73% 
0% 


0% 

52%* 
6% 



.o^e response to this item. 



*Some teachers gave ^re than 

• It can be seen from the abova tables that the SCE Reading Teacher 
. activities at Blanton were c(paidered highly effective in' helping 
to Increase ""stfident achievement , in reading oa^that campus* Although 
teachers at Read. were less- enthusla'stic about the Reading Lab in 
their school and its /effectiveness in increasing stuflent achievement, 
59% of/ responding teachers saw the Lab as at least "somewfiat effective, 
with 26Z of, those /onsiderlng thg Lab to be "extremely effective." 



Another school-specific SCE; activity was the use of instructional 
aides. Only one Sixth Grade School invested S'CE funds in the '6irlng 
of instructional aides, and 62% of teachers responding to the teacher 
questionnaire were receiving the services of., an instructional aide 
at the time of distribution of the teacher questionnaires. Tliat 62% 
considered the -aides to be either "extremely effective" or "quite 
effective" in, increasing student achievement. 

Travis Heights Si5cth^rade School used its SCE funds in part to ingrease 
its videotape capability, and the use of KLRN programs was an important 
part of their SCE instructional program. Responses to a school-specific 
teacher questionnaire item regarding the effectiveness of these KLRN 
^programs in raising student achievement showed lukewarm ratings of 
this instructional tool by teachers. Their responses are shown in 
Table IV-A-^ below: 



Table. 



RESPONSES TO SCHOOL-SPECPFIC TEACHER 
(HIESTIONNAIRE ITEMS DEALING WITH USE 
OF KLRN PROGRAMS IN CLASSROOM 



Question ^ 


Travis Heights 
% Response 
(n«30> 


How effective do you feel the use 
of KLRN programs is in increasing 
student achievement i^ reading? 




Extremely effective" 

Quite effective 

SomeVhat effective ^ ^ 

NotxVery effective ' ^ 

Not at all effective,. 

No ^Responsexv^ 


n 

37% 
• 3Z 

7% ' - 
IITL ' 


How effective do you feel the use 
of KLRN programs is in increasing 
student* achievement in iBath? • - 




> Extremely effective* . 

Quite effective 

^ ,„ , Somewhat effective 
• ^ Not very effective 

Not at all effective 

_^ No Response ^ 


7Z 

'■\n ' 

'43Z 
' 3Z 
lOZ 
20Z 



Does there cpntfnue to be a need for compensatory funds In the Sixth • /I 
.Grade Schools? ' , ^ . / 

ANSWER: Yes. * ' ' . ' 

SUPPORTIVE DATA: - '^ ^ ' ' 

•• • - ■ O . ; 

California Achievement Test ^ 

* ' r * ^ ' ' . • 

edlan percentile scores on the CAT (Ap^il, 1976) for SCE groups In Sixth. ^Qrade 
Schools fell below the 35th percentile In all cases for subscales and 
totals. (Thfe national normals SQ.) 

Scores for tlie total pjopUlatlons of the SCE schools at the sixth 
grade level show that Allan, Martin,- and Travis Helghtsjhad populations * * 
that scored well beloy, the national norm In r&dlng and math for all 
subscales and totals, (These are the three schools that have the highest 
proportions of SCE students to total populations.) 

■J • 

Could other available funds be extended to cove© the areks now covered 
by SCE funds In the Sixth qraHe Schools? - 

^SWER: Probably not, but. most of the Sixth Grade Schools made feholces 
of programs with their' SCE funds that would haye. long term 
effects and could continue to operate even af tefi the lapsine 
of SCE funds. ' . 

SUPPORTIVE DATA: . 

Prln^ital Interviews " * - • / , . 



-Ail prlncl^s interviewed Indicated that there wer^ no other funds 
available to their schools that they were aware of that could cover the 
areas now covered by SPE funds. V 

' . . . / ' /■ 

Education Planner Interview 

The Education Planner atateJ In a formal Interview that at the end bf the 
SCE funding .schools In the- Basic Skills pomponent should be able to 
continue their programs without further, funding. Materials, equipment, 
and training will have been provided, and principals will have been 
given a structure for planning with their staffs. The needs that were 
addressed by the SCE Program will Have been fulfilled*. 

Are the. activities currently funded by SCE in Brown and Peasl elementary ' 
schools effective 4n raising student achievement in communication skills/ 
reading and math? . • \ . - 



ANSWER: 



This question cannot l>e answered as yet, du? to the lateness 
In the schoj^ year of program Inplementatlon Achievement' 
tests given In April 1976 will -ierve as pretests, to an April 
1977 administration and conclusions about the effectiveness 
of SCE activities and student Achievement can be derived * 
.at that time. \ , 



Teacher Questionnaire^ • ,t 

Teachers were asked on the teacher questionnaire how effective* they 
believed the new SCE materials h^d been in helping to increase the* 
achievement of designated SCE students in their classrooms. The resptJnses*^'* 
of teachers in Brown and Pease are listed below in. Table iV-A-7. 

As can'be seen in the table on the following pages, very large percentages 
teachers at both Brown and^ .Pease felt that it was too aoon to be able to tsell 
about the effects of SCE materials on student achievement. However, 
the teachers who, did feel that- they could assess the effect of the 
materials gave high ratings, . * ' 

Brown Elementary chose to bird seven instructional aides with its SCE 
funds, so^ Brown teachers 'werer queried in a school-specific questionnaire 
item about the effectiveness of these instructional aides in increasing 
achievement of students. Teacher response to this 'question (How effective 
do you feel tlj^art§ instructional aides are in helping to increase student 
achievement?X was extremely positive. Ninety-six percent of responding 
teachers indicated that instructional aides in their school were either 



T«bl« IV-A-7: 



BROWN AND PEASE QtJESnONNAIRE RESFOKSBS. TO ITEM 
REGARDING STDDENT ACHIEVtMENT AND .SCE MaArIALS 



Item: Hov effective do you believe thftse 
' toaterlalt havfi been In helping ' 

to Increase «the achlevenent 
of designated SCE students 1^ 
your clatsroota? 



Readln;» 



^^Extrenely effective 
J^iite effective 
^Somewhat effective 
~Not very effective ' 
J(ot at all effective 
Jto SCE matctltlt In use' yet 
JToo soon to tell 
J(o Response 



Matheaatlca 



_ExtreMly effective 
J)ulte effective 
JSoMwhat effective^ 
Jtot very effective' 
Jht at all effective 
J(o SCE naterlale In use yet 
^Too ioon to tall A 
*Ro Statponie 



Percent * Percent 
Response / Response 
Brown Pease 



ISX 
36Z 
AX 
OX 
OX 
OX 
UX 
OX 



27% 
9X 
OH 
OX 
OX 



12Z 
40Z 
OZ 
OZ 
OZ 
OZ 
40Z 
8Z 



18X* 
OZ 
OZ 
OZ 
9Z 
9Z 

64Z 
OZ 



"extremeLy effective" (60%) or "quite effective" In helping to Increase 
ydtudent achievement. • - ^ 

Pease Elementary* hlted an SCE Reading Teacher with Its SCE funds and 
placed that teacher In a Reading Lab situation. ' tJhen teachers were 
asked how effective the SCE Reading Lab In their school was in helping 
to* Increase student achievement In^re&dlhg, 66%^ responding teachers 
*gave a response indicating that th^ felt the Reading Lab was either 
"extremely effective" or "quite effective." Twenty-seven percent of. 
teachers, at Pease did not answer' this question.^ ^* 

• • ^ ' , \ 

Could other available funds be extended to cover the u eas now covered 
by SCE' funds in Brown and^P^aser " , , 

^^ANSt*ER: While other schools in th6 basl^skllls program primarily made 
^. choices of programs with their SCfe .funds that would, not be ■ 

damaged by the lapse df funds that they had been tol^^as . 
probable. Brown and Pease chose* nfeograms that required' much 
of their SCE funds to go for diaries. With the lapse of 
SCE funds, these two school's ywlll* probably have considerable 
difficulty maintaining the^ mrograms initiated with SCE funds, 
^'Ihce they do not have acces's to funds from any oi:her major 
progtam and District funds are limited." 

SUPPORTIVE DATA: ' 

Principal Interviews ' 

All principals interviewed in both components of the SCE Program indi- 
cated that there yere ho b^her funds available to them that they were 
aware of that could c^er the areas now covered by SCE funds. 

Do achievement test scores indicate that there continues to be .a need 
compensatory funds for Brown and Pease? 'v* 



ANSWER: Compensatory funds for.. Brown ^nd- Pease should be cut back 
V for first grades at both schools and for second grade at 
Pease. . . . , 

SUPPORTIVE DATA: 

T 

• f 

California Achievement Test . ^ . 

CAT scores for designated SCE students in provn and Pease first grades 
are eithet at, or veil above, the national nonft as measured by the 
Apft.1 1970 admlnlstratlOA^of the^T. Pease SCE second graders also 
scored above £He national norm in reading • .Table IV«>*A->8 on the following 
page preseats first and second gFsde taedlan percentiles for S(SE students 

in tVose grades. The nalblonal tiorm Is 50* ^ ''•r y 

. , > A 



Table IV-A-8: MEDIAN PERCENTILE SCORES FOR SGE STUDENTS IN PEASE 

AND BBQWN FIRST AND SECQND GRADES, CAT 1976 v • 

5 . ' \ 



/Subscale/ * 
, Total^ 


Btown 
1st grade 


Brown 
2nd grade' 


Pease 
1st grade 


Pease 
2nd grade. 


Reading Vocabulary 


68 


34 


70 


56 




Reading .Comp^henslon 


60 


28 


60 


51 




Reading Total 


68 


35 


66 


56 




r 

'Math Computation « 


61 


40 


71 


38 




Math Concepts & Problems 


32 


31 


55. 


. 43 1 


\ 


Math iTotal 


* 50 


. 32 


67 


38 


1 


Do personnel Involved with the SQE Program feel that 


additional 


persoi 


r-" 

inel 




are needed? 

ANSWER: The majority of personnel queried. Indicated^ t^afe thfere wa6 
no further need for personnel In the SCE Program, but 32%^ 
,of teachers Indicated th^t they would like \o see more 
SCE personnel In the schools^ ^ 

SUPPORTIVE DATA: ^ ' 

Teacher Questionna ires A 

■ — & 

One question on the basic skills component teacher questlonn^re asked 
teachers whether they felt that SCE monies shoul^ continue jbo be spent 
mainly for onaterlals and staff development, while ^another question asked 
whether more personnel mlght.be needed to help Implement the programs. 
Responses to these two que^a^ons showed that teachers a^ a'^total group 
predominantly felt that further personnel were not needed. Thirty-two 
percent did,* however, indicate that further personnel were needed. Many 
extra comments were offered by teachers regarding these two questionnaire 
items, 'and these comments showed that the furtiie^ personnel "^at most 
teachers had in mind when giving a yes response^ mere were more teachers 
and aides • ^ * 

SCE Reading Teacher Interviews ^ ^ 

.Ihe' Pjedde Reacting Teachej: wp^uld have liked, according! to her response 
to the rgti^stion "Do you feel that i^dditional administrative personnel are 

■ * . • ^ / 

42 . • - 



needed to help implement the SCE program in your school?" to have 
someone with expertise in the area of reading be associated with the 
SCE Program, The two other SCE Reading Teachers .at Read and Blanton 
gave a negative response to, the questiM, * ^ 

Education Planner Interview * 

When ^sked if sTie felt there was need for more supervisory personnel 
in the SGE Program in AISD, the Education Planner stated that there was 
need for someone to handle the very large amounts of SCE paperwbrk, 
especially the purchiase orders from the schools. 

Area birectors/Insttuctijnal CoordllYators » 

When asked\hether add^onal administrative personnel were -needed to 
help' implement State Compensatory Education program^ in AISD, all 
responding supervisors repliedkin the negative, .However, one respondent 
did state in a^n added' comment chat the SCE Program needed some over-* 
seeing, 

Does\ there continue to be a perceived^ need for more materials ^.n the 
designated schools? 

ANSWER: Insufficient data were collected to answer this question 
with any degree of* confident e.. The two sources that were 
consulted gave opposing views. 

SUPPORTIVE .DATA: . ' • " 

SCE Reading Teacher Interviews ' , \* , 

In response to ^^jEterview question asking the SCE Reading"^ Teachers 
whether there was^fTOther need for materials in their schools', the 
Pease teacher indicated that there was definitely further need for < 
materials in>her school because no math materials had been-ordered with 
the first yearns allocation of funds* The Blanton teacher felt there 
might be k nee^ for further workbooks, and the Read teacher responded 
that her school had not'yet reached an "absorption point/' so there was 



definitely still a need for further materials. 



Education Planner Interview ' . 

, According to* the Education Planner, the emphasis on materials in e • 
the SCE Progtam should be continued to the same degree as this .nent, 
past year. • . .. ^ 

Are tthe SCE' materials being utilized in the classrooms? 

, . '/ 

ANSWER: Partial data indicate that materials 'were made available to 
the majority of SCE, teachers as a total grdup, but on two ' 
^ campuses nearly one-half of )^e teachei:s ha^ received none 
of expected materials* Without yciassroom observation dataVy 



howeve^^ It cannot be known^. whether, materials were actually^ being 

utilizfe^ In those classrooins .where teachers indicated they had received 
materials. ^ ' 

. ' ^ - . • . . • • • • '* • 

SUPPORTIVE IJATA: . . e ' ' 

Teacher Questionnaires 

Most of the SCE materials appear to fiave been made available to teachers 
by the time teacher qu^tionnaire^ were distributed (April 23) • Sfeventy 
one percent of tdachers^ gave a response that they had received (or had 
made available to them) "all," or "most," or "some," 'of .expected SCB 
materials. However, on two of the campuses nearly one-half of the 
teachers had xeceived none of the expected materials. 

SCE Jteading Teacher Iteteryj^eWs * # ' ' » * « 

ResponsesT to questions about materials showed that mostv^materials had 
been received in the thtee schools by the time of the interview^ (one ^ 
school had received all materials), but the degrefe of implementation 
of those materials varied greatly among the* three schools. One School 
had put all of its SCE materials into use^ according to the SCE Evading 
Teacher, while another school had put most ;int6 use, and another had' 
put only very few into use. , . * ^ 



Have the materials met .expectations of teachers? , ^ 

ANSWER': "^o the extent that teacher^ could make judgments about ^ew 
jiaterlals only recently put into use, 'their asse!s«fr(^nts of 
the materials were jEaitly positive. ^ , 

f ' ^ : / , . 

SUPPORTIVE DATA: . . . ^ 

Teacher Questionnaires . 

X large majority of teachers listed' materials in one waj^ or another 
as the "most beneficial aspect'.' of the SC% programs ^in their schools 
when asked on the teacher questionnaire to list the most beneficial 
aspects df the SCE ^Program. * 

^Whet\ asked to render an assessment of the effectiveness of the new 
SCE materials on the reading and math achievement of their students;^ 
teachers in the basic skills component^ were either positiv^^or else 

. reluctant to assess until the matjerlals' had been in 'use a while longer • 
Thirty-two percent responded that *it was ''too soon to tell!5 about the 
effect, of the materials on "reading achievement^ and 26>^ responded ^thus 
with regard^ to math achievement . * _ 

^en teachers in Ihe bilingual component were asked to assess the 



effectiveJfess of the new bilingual materials' received through SCE, 
70% Indicated that they had received no SCE materials. The six 
teachers wHo had received mate rial s^dld, however, rate their effectlve- 
' ness hlghlf . \. • ^ , • , f ^ ^ , 

Teachers atX^avlsIJ^ghts Sixth Grade Schpol were^a^ed to> rate the^ ' 
effectlveness'b^-iCraN programs - In Increasing student^hlevement , since 
videotaping materials and Equipment were made, available to Travis 
Heights through SCE funds Their responses were rather lukewarm, with 
only^ 7% seeing the KLRN programs as "extremery effective" In Increasing 
student achievement In reading and math'. Thlrty-seVen' percent saw 
the programs as only "somewhat effective" In reading,' and 43% saw them 
as "somewhat effective" In* math. ^, ' * ^ 

Were planned st§ff development Activities delivered to teachers'? 

ANSWER: Spring development activities ^were carrl^out (with 

some m^flcations for the late arrival or non-a^rl^^of 
^ *ma£erial8 and equipment) on* Allan, Baker,' Blanton, gravis \ 

Helghta, -Martin, and Webb campuses.'' Staff , development activity 
was not>f planned for the 8t)rltfg at Josllii, Browij, or Pease. 

^ Summer workshops were planned and carrijed out 'on x^ne'^of the 
ten SCE Faslc Sibils campuses. ' ' ^ - 

Teachers. In tli^ ^^illngual *domponent werfe^ able to take part 
iWi'^.twallX ^i Title VII staff develo^ent actrivities. 

StJPPORTIVB DATA: ..^ •> ' ' 

Teacher Questionnaires " v. * . 

When asked to give tjxe |iUiib^J"f«i0^'rs of staff deve^m?nt received In 
four categories (After ScI^ooI,^Di*t!rg School, Saturdays, andt)ther), 
J9any teachers ob^ousll^ml^UB^ejrstood the question and; responded by 
checking the categorlfes^ lnl(t^p/of giving number of hours. In each cate- 
gory. The results of th^t weVe- therefore not Included In the data. 
However, another questlomiait^lfemiwhlch asked teachers how effective 
theV felt that staff developmS^^^ activities had "b^n in helping them 
to increase student^achlevi^^ In reading and math, gave some indication 
of amomlt of staff development received by SCE teacher^. Jh^rty-etght 
percent chiedcerf the response c&tegory .that Indicated that* no staff 
develop5aent ha* been recel^ff^t itte time of completion 'of * the qutotlonnai 
There was much variation l^^^^nstf from school to' school, ranging ffcom 
62Z of teachers at one sclfc^ i^spondlng that they, had ^^eived no staff 
development to 0% at two jother Ichools. Jit phould be m)ted, however, ' 
that -no staff development activity had been planned at the schoof with . 
82Z todicating no* staff development received. ' ' - * 




/ 



^r^eacheH^f K^f?" ^^r^l^P^ent activities made available ta . 
the "f?ee" !ti?f 5^ bilingual component showed that 35Z had taken 
2 « f t!?f J f development day allott^' to them for .participation 
in a staff development activity of their own choice, while a little 

end'of ""f ''''"'i! P'^^ '° '^^y before the • 

end of the^chool year. This day was spent in a variety of activities 
including Visitations to other schools, attendance at a bilin^af ' 
conference, or using the day for planning activities. • 

Each respon^ijig -t^^^^ 1„ the bilitigual componem: received an average 
rLi^;« ^"1^ ''^^ development, According to their ^ 

the fact that Metz teachers received an average of 20. Sjhours. ^ School 
averages fox the other three schools were much lower. Table iv-A^S 
below shows average mie VII staff development received by teachers 
responding to the teacher questionnaire. - 



en/hc 



Table IV.A^9:' AVERAGE NUMBER OF TITLE VII STAFF DEVELQPMEl^ HOURS 
' ' • . RECEIVED BY RESPONDING SCE TEACHErS IN BILINGUAL < 
^ COMPONENT ' 



Question 



Average No. of Title VII 
Staff Development Hourg 



Allison Govdlle Metz Palm 
(n«5) y (n««5) (n««6>) (n«i4) 



All 
Schools 
(n>«20) 



Please give the total number of hours 
(approximate) o'f Title VII staff 
development that you have received 
since Jantiary 1 In each category 
below: 

After School 

During School 

Saturdays 

Other 

Total 



7 



.4 


0 ■ 


.7 . 


2.5 






9.2 


, 20.2 ' 


9.0 


12.3 




0 - 


.0 


0 ' 






0 


• 0 


0 




9.0 


9.2 . 


20.8 


11.5 


13. 1 



ERjc 



• i 



Principal yfntervlews 



According to interviews with principals, the following staff development 
activities took place in the spring: 

Allan ha/ ten days of staff development for setting up of scope and* 
sequenc^^ charts for materials, this staff development took place 
. during school hours with substitutes provided through SCE funds. 

VBagr had thr^e Saturday workshops that included learning how to ' 
< operate new equipment, making new instructional materials, and 
•reYlewing and annotating of the new SCE materials. 

B3^ton held a Saturday workshop on April 10. 

f - 

in teachers made visitations to other schools to learn different 
V^ajrs to gain exposure to differetit teaching materials. A Saturday ' 
workshop was held to plan Martin's SCE program. 

) * - * 

^ Travis Heights held one Satqrday workshop in the spring and also held 
a series of mini-workshops, where team. leaders and the principal worked 
\ together with new materials. • ' 

Webb itode visitations to other schools a? a spring staff development 
activity. * ^ 

\ • 

Principals of Bilingual Component 'schools inditiated that their- SCE 
teachers had been able, in most cases, to attend all Title* VII staff- 
development activities* Some teachers were also able to attend bilingual 
conferences in other cities and Region XIII Service Center bilingual 
staff development activities. ' 

BtJ^lness Office Reclprdg 



According to SCE budget printouts from the AISD Business Office, 
$l,282t50 had been expended. by May 31 on substitutes for staff develop- 
ment In Basic, S^ls Component schools* A total of $2,118*50 had been 
expended in the Bilingual^ Component schools for staff d'eveldpment ^ 
substitutes* It should be kept in mind, hofwev^r, that Saturday work- 
shops dnd after-sQhool staff development would not require substitutes, 
and trhese printout figures probably reflect the fact that all Title VII 
staff , development was 'plaxmed to take place during the schopl day, 

SCE Summer Workshops 

, ^gure*IV-A-l on the following page summarizes the SCE summer workshgps 
as xonavscted throughout the mojith'^f June. " 



EKIC 



^2 v^.i 





School 


* 

r Dates of 
Workshop 


'>*-Nd. of 
Teachers 
Attenllng 


Brief Description o£ Workshop 'ActlAties 




• 
1 


Allan 


June 1-June IG 

* • 


S 


Four Allan teachers and one ai'de worked together £or the first week of ^ 
the workshop, and' the whole sixth grade. staff plus the aide worked 
together fot" the next t3wo weejks. ~ In-service activities were In the area, 
of: oral language in all disciplines, management of objectives, manag- - 
ing programmed materials, aide management, behavior management. The 
Resourse teacher served as a consultant' for the length of the workshop, 
and Dr. Anna Chamot q(f the University of Texas conducted a one day>- 
session. 


Q 


1 


Baker 


May 31-June 10 


\ 

0 

f 


The first six days of the workshop were spent on math and the- last three 
on reading (three earlier Saturday workshpps had bfeen spent on reading). 
The main activity was annotating SCE materials in special ifiles, and 
teachers worked independently much of the time. The Helping Teacher, 
served^ as a cqpsultant throughout the workshop, and an AISD Instructional 
Coordinator was a consultant for one day. Dr. Ruth Hoffman of ^envei;;. 
Coloradd, also served as a consultant in matji for one day. 






Blanton 

{» 


June 10 . 
June 22 




Wprkshop daVs of June 10-18 were spent in in-depth staff development in 
the area of videotape. Don Zlrkel of AISD Media' Services^ was in charge 
of videotape learning activities and made Arrangements for other consul- 
tants to appear as ^ell. EacJi teaching* team at Blanfon learned to ;woerfc|.. 
wit^x videotape eflulpm^t, and each j)roduced at least one videotaped' \j 
lesfeon. A group eight teachers^,, the principal, and a cletk made-up a 
writing commfttee that attended the woxteshop on June 21^-22 and worked 
to produce a bulletin for Blantpn teachers on 'the use of teaching by TV 
tapes. Other activities of the writing committee. Included organization 
0^ materials, kits', and TV tapes. • . * ; ' 




A ^ 




- ; y ' 


V • 






Joslln ' 

* ^^^^^^^ " ' ' 


Ju^e 7-June 18 
* 

> 


30 

* 

• 

* 

t 


The Joslln wprkshop included staff development' activities' in videotape^ 
techniques conducted by Don Zirkel and th'^s Joslln principal. Company 
consultants were used^to orient teachers* to new SCE materials and - 
equipment, and an AISD Instructional Coordinator worked as a consultant^ 
during partCof the workshop, Much; time was also spent in independent ^ 
actlvjlties, as teachers familfatiz«d themselves with new materials, prac- 
ticed, video t^lng, and studied catalogues and matrerla^s di^splays. 

r ^ • - • • ^ 
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School' 


* * 

Dates of 
Workshop 


No. of 

Teachers* 

Attendfne 


, Brief Description of Workshop Activities 




f 


Martin 

7 


June 7 - 
June 25 ^ 


12 


Martin teachers worked together as a group on nuinerp|lq» activities in 
preparation for the coming* school year. Curriculunr development: activl- 
jtleSy development of a classroom management system^^ and the labeling 
and inventorying of all SCE .materials were' among Che activities. -The - 
It^ading Specialist and a Martin classroom teacher served ;as consultants^ 
as did the Reading Specialist Coordinator. ^ ' * ' 


/ 




Read 

* 4 


May 31-June 4 


26 


The first two days of the Read workshop were conducted by the SCE Read- 
ing Teacher in sessidns geared to familiarizing^ classroom teachers with 
the activities y materials , and equipment used in >t:he SCE Reading Lab. 
Dr. R.C.^ Bradley of.No^th Texas State University was a consultant* for. 
one day, and the Help^g Teacher conducted activities for one momln&. 
Don Zirkel of AISD' Media Services gave an orientation to use of video- 
' tape e(|ulpment on the last day of the workshop. Part of one day was 
spent in maklpg materials. - , ' 






Travis 
Heights 


June 14 - 
June ^ 

« 


22 


• ■ „ *^ * 
The Travis Heights summer workshop utilised numerous consultants. Thesfe 
consultants Included company representatives^ KLRN repje^entatives, aii 
AISD coordinator, and Travis Heights team leaders. Tne'^^eam leaders 
chaired committees that s^fudled and made presentatlonsr in dreas such as 
achievement test results and school objectives. There was little work- 
shop tim^ spent in. Independent activity.' / - » 


• 




Webb 


May 31 > ^ 
June ,11 


27 


The first five days of the -summer workshop at Webb were spent on staff 
development activities ln«the area of matt^, and the next x five days 
wete spent on staff, development in reading. Two' consultants were used — 
a company representative from Holt and Dr. Hal De 'l&hong of the Region 
XIII Service ClEthter. Much workshop time during the two weeks was 
spent in independent activity (making materials, familiarizing actlvl*-. 
tied with new SCE materials, etc.), and various teachers gave demonstra- 
tions on use of particular materials. ^ 


< 


- 


Brown . 


May 31 / 

June 4 
• 

' ** ' > 


25 - 


Teachers at tlie Brownf Elementary summer workshop spent the entire week 
ifiaking various instructional materials of their own choosing. No 
consultants were used. ^ > > 


• 
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,How effective were SCB-fimded staff development activfties? 



ANSWER^ As assessed by teachers, .the staff development activities 
i^ Basic Skills Component schools were generally above 
* average in effectiveness, "quite helpful," br "extremely 
helpful." Isolated instances were exceptions, Bowevert and 
twb of the summer workshops were rated by participants as 
/ below average on most criteria. 

* 

, Teachers in the Billngu^ Component assessed the staff 
development they received through Title VII/SCB to be . 
in most cases only "somewhat ^helpful." 

SUPPORTIVE DATA: 
Teacher Questionnaires 

Thirty-six percent of responding teachers in the Basic Skills Component^ 
indicated that staff development received had been either "extremely^ 
helpful" or "quite helpful" to them in their efforts to increase the ^ 
achievement of their students. Nine percent felt that the staff 
development had been "somewhat helpful^" and only IZ saw it as "not 
at all helpful." Thirty-eight percent .had not received any staff - 
development.' • . / • \ . * 

When teachers in the Bilingual' Component were asked to assess the 
effectiveness of Title VII/SCE staff development activities made 
available to them, 40Z judjged them to be jfanly "somewhat helpful," 
while only one teacher saw them as "extremely helpful." Three teachers, 
15%, saw these activities as "not very helpful." (Only IZ of responding 
teachers in the Basic Skills Component judged, the staff development- 
received to be "not very helpful." 

School-specific questions on the Basic jSkills TeaSier Questicmnaire 
dealt ^th the visitations to other campuses that were conducted by 
the SCE teachers as a staff development ^ictivity. Two schools conducted 
these visitations, and approximately three-fourths of the teachers on 
each of those campuses were able to ma^e the vlsitat;ions . The "some- 
^at effective" category received the. largest number of responses from 
teachers on both campuses in answer to a question' about the effectiveness 
of tills approach for learning new approaches to teachiiig basic skillp.* 
Four teachers listeS^ these school visitations as the "most- beneficial 
aspect" of the SCE programs in their ^dhools. ' 

Workshop Evaluation Scale ^ 

The Workshop Evaluation Scale , a systeocatic measure, with norms, of 
workshop effectiveness was administered to all SCE summer workshop - 
participants on the last day "of each workshop. Results showed that: 



Allan, Baker ^ Blanton, and BroWn w^&kshoo participants, rated their * 
workshops above average on all evaluation criteria. 

Hartln participants rated^ their workshop ^above' average on all criteria 
.except "Organization'' which they rated as*only slightly below average. 

Joslln participants rated *thelr worlcshop somewhat belfew average on 
all criteria except "Overall Effectiveness^'* aftd "Orgaialzatlon." The 
••Work of Presenters" criterion at Jo«lln received pa^iculajti^ 
ratings by teachers. 

Travis Heights participants rated their workshop as below average in 
all criteria except "BetJefit" and "Overall Effectiveness V with- "Work 
of Presenters" and "Ideas and Activities" xecelvlng particularly low 
ratings. ^ * ' . 

The only criterion receiving above average ratings from .Read teachers 
was "Objectives," with "Ideas and Activities" receiving lowest ratings. 

^ It^ is interesting to note that* the workshops receiving the highest 
ratings by teachers — Allan, Baker, Blanton, and Brown — were char- 
acterized by much •teacher-dli^ected activity. * 

Area Dire ctor/ Instructional Coordinator Questionnaires 

Four of the six responding supervisors indicated that no SCE staff 
development activities' had been conducted in the schools in whldi they 
were involved. The onfe Area Director and the one Instructional Coordina- 
tor who were assigned to schools that did conduct staff ^development 
activities judged them ^to be "quite effective." When asked how 
effective, in their opinion, the SCE staff development; activities had 
been in helping to Increase achievement of designated SCE students, 
four respondents replied that it wali "too soon to tell." One Area 
Director assessed th6 stdff development activities as "quite effective" 
in helping to increase SCE student aphUevement. 

Three responses to the open-ended question aollcltlng '*most benefi,elal 
aspects" of State Compensatory Education in AISD mentioned staff developf 
ment as moftt beneficial; # ( - " ' 

Do principals feel that the provision of substitutes for bilingual 
program teachers to attend Title VII, activities is a good use of their 
SCE funds?* ^ 

ANSWER: Yes. - ^ . , ' 

i ' » 1 .... 

SUPPORTIVB DATA: 
Principal Interviews 

When Bilingual Component yrlndpala were asked If they felt that 



substitutes £or Title VIIvSta££ developmetn actlvftles were a good 
use of SCE funds, all^^tefsponded ±n the affirmative. Two principals, 
however, had some reservations. One felt that too. much of the staff 
development was offered djiirlng school time, removing teachers* from ^ 
their clapsroOTs entirely. too much'; the other t)rlnclpal Indicated* ' 
that her/tedchers felt some of the Title VH staff development t£t±- 
vltles i/ere far less helpful than. others. 

Do tea(^rs feel that the Title VII staff development activities are 
an ef fjPtlve use of their time? 

ANSWER: Although teacher ratings of the helpf>xlnes^^^Tljtle Vlt 
staff development activities were not particularly, high ; 
they were positive enough to warrant a cautious* yes answer 
to this question. 

SUPPORTIVE DATA: - ^ . ' • 

When asked to assess 4:he effectiveness of all staff development 
activities received through Title VII/SCE, 40Z of responding teachers 
In the, Bilingual Component j^dged them to be only ."somewhat helpful," 
whll^only one teacher saw them as "extremely helpful*" Three teachers, 
15Z, saw these activities as "not very helpful." ' , ' 

It; should ^ noted that the response rate from teachers In the 
Bilingual Component was qqite. Tow. 

Ar^ te.achers attending the Title VIl! staff de^j^l<?pment actl^i|:les^<^ 
thereby utilizing the allocation for such? » / 

ANSWER: Yes. / ' 

SUPPORTIVE DATA: " ' / ' . ^^^^^^^ 

Principal Interviews 

According to principals of Bilingual Component schools, their ^€E 
teachers, attended virtually^all of the Title VII actlvitied made 
available to them. 

* • 4 

* - f 

Teacher Questionnaires ' _ . 

Queations Related to staff development activities made available tto 
SpE teachers in the Bilingual Component showed that 35Z had taken th^ 
."free" staff development day allotted to them for participation in a 
staff development activity of . their own choi^ce, while a little less 
than half had definite plans to take the "free"' day before^ the end of 
the school year. This day was spent in a variety of activities. 
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. including visitations to other schools, attendance at a bilingdal 
-conference in an'other city, or using the day for planning activities, 
• Fj'ty-flve percent of responding Bilingual Component teachers indicated 
that although they had not taken the "free" day as yet, they had ' 
definite plans to do so before- the' end of the school year.' ' 

Each responding teacher in the bilingual component received an 
average of 13.1 hours of Title Vtl staff development, according 
to their responses to a questionnaire, item, but this average is dis*- ' 
torted by the. fact that Metz teachers received an average of 20.8 
hours. School averages for the other' three schools were much^ower. 

^' Business Office Rec ords * .. > . 

-'According to budget printouts from the AISD Business Office, the 
eid^of"tey?°"^"^"'' expended $2,118.50 on substit^tes by the • 

26 . Have the AISD/SCE guidelines . fo^ the "Bilingual Component been commtmi- 
cated adequately to the principals? - - ™uni^ 

ANSWER: No, in at least one case. ' ' ^ ^ 
.SUPPORTIVE DATA: < 

Education Planrfer Interview . " . ' . 

According. to the Educatibn Planner, this question is* inappropriate, 
since the Title VII and SCE guidelines were to be one and the samel 

Principal Intervtews . 
#- ' , ^ ' 
. When questioned- about the guidelines for SCE with regard to the 

Bilingual Component, one of the. four principals indicated that he ' 
wasn't sure what the guidelines were. ' y' - 

■ ■ ■ - ( ' J 

* 

JLlf^fiooJ" f^^l '^hat the guidelines ^re flexible enough to allow 
their schools to meet the needs of students? ' , 

ANSWER: Yes. ' . ' 

SUPPORTIVE DATA: ' ' v 

Principal Interviews ^ . , - ^ 5 . 

. , When aski^ the SCE gulde;ilnes were flexible enough to/ ^low ' thtir 
schools to meet tlie needs of their 'students , three S 'the prt^cSaS 

?r were^lndeed flexible enough. The f ourJfpSnclpal , 

' wl ^'.^i ^^^l ' "^^"^ guidelines we?e so 

could toot respond to the question.- • - ^ ^, . 

~ " ' ' ' ■ ' ' . --' " 

,28. How effective do /chop! personnel perceive the eatistlng'^CE Readina 

Teachers to be? / • 
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' ANSWER: . School personnel rated Reading Teachers as highly 
effective In Increasing student achievement • , . 



ftfPPORTIVE ^TA: 
Teacher Questionnaires 



When asked to rate the effectiveness of their Pleading Labs In helping 
to- ixxcveai^. student achievement » teachers In one of the schools rated 
the lab considerably higher than did teachers In the other. Teachers 
^ In the 9chool with "floating" SCE Reading Teacher gave extremely high 
ratings of the effectiveness of that approach In their school, fading 
Teachers Weref^lso mentioned often by teachers as a "most beneficial 
' aspect" of the SCE programs In their schopls. ^ 

29. Does reading achievement of SCE students Increase in those schools 
with SCE Reading Teachers? 

. ' ? ^ - • -J . 

ANSVTER: it would not be appropriate to address this question at 
this time / plnce 1976 achievement tests were given 
• / only'Jtwo month aft^r Implementatiop/ of the SCE Program 

in AI?D^ Tests given in April 1976 will serve as , 
pretests to an April 1977 administration, and coaci'uslons 
about the effectiveness of SCE activities and sl^ud^nt 
achievement can be derived^ at that t^me* 

30. t What do research studies and the , literature say about the effjkctlveness 

of Reading Teacher /Reading. Labs in increasing student achievonent? 

' ' J7 . 

\ 'ANSWER: A search of the literature has been initiated and results 
^ ^ will be dlsemminated at a later date. ^ * 

31. What are the advantages and disadvantages of the^eadlng Teacher/ 
Reading Lab approach as perceived by school staff? 



ANSWER: The main advantage to. the Reading Teacher/Reading Lab 

appr^ch seems to be the concentration of materials into 
one nea and the accessibility of special materials to all , 
/ students with heed. , The pnaln disadvantage is the disruption 
of moving, students to the lab^ f rom the classroom and vice 
versa. Comunicatlon between lab and , classroom can also be a proBlea. 
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. SUPPORTIVE DATA; 

Teacher Questioxmalres * . 

, A question regarding communication between the Reading Tea'cher ai^d the 
regiaar cjJLassroom teacher was 'asked o^ teachers in the schools with SCE 
Reading Labs. This question was asked in order to ascertain any comimmi«- 
cation probl^ns that might go along with the Reading Lab approach, and 
results showed that in one^of the two schools more than half of the 
classroom teachers did indeed feel a need for more communication. At 
the other school 73Z of classroom teachers felt communication waa adequate. 

Principal Interviews > 

One of the tw^prlncipals in achools with SCE Reading Labs, discussed ' 
the concentration of material^ as a major advantage of the Reading tab ' 
appiroach. Any problems could be taken care of in this area of concen- 
trated materials without the shuffling of papers and materials all / 
over^the school that a "floating" reading teacher would require. The?^ 
other principals with SCE Reading Labs spoke of the advantages jfci^i^e^nt 
iti providing the s/ervlces to students of ..a highly trained teacher 
already familiar with the lab approach . . ^ 

Disadvantages mentioned by these princ^als included the ptoblem of ^ 
moving students back and forth betr^ejgn the lab and dlassropm dnd^-maro 
importantly, the problem of the cl&ssrfibm teacher poss£blyrW>t feeling 
respoMibility for reading progress of the students thaf' are^ent to 
tfe& readthg lab for instruction. SJ^ 



Readinf^ Teacher Interviews »^ ' 

Both of the SCE Reading Teachers that worked in reading lab. slti^tlons 
responded that concentration of materials w^s the main advantage of 
the reading lab approach. The Read Sixth Grade School teacher went 
on to Bay that the lab approach was "organizationally better" and 
that students with diverse need^ coul^ comQ to .the lab and use' various 
materials* and equipment sfmultaneoqsly. She .also felt, that one can 
g^t to know the student better in an isolated situation. ^ 

The Read/" teacher saw no , disadvantages to the reading lab approach, 
whereas the PeiU^e teacher admitted that moving the children from 
classroom to 1^ and back again could be a problem. 

/>^• ; ' * 

Jfhat are the advantages and disadvantages of the "float;^ng" SCE Reading 
Teacher approach? > V 

ANSWER: The main advantages of the "floating" reading teacher approach, 
according to personnel familiar with it, are the increased 
« cpmmmlcatloh between classroom teacher and; reading teacher 
at^ the lack of necessity to move c!hildren fjrom clasfiAqm to 
if|p 4md backagaln. , . 
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SUPPORTIVE DATA: • <» 

• * * 

Principal Interviews 

The Blanton Sixth Grade School principal stated during her interview 
that the big advantage of having the SCE Reading Teacher "float'- from 
cj^ssroom to classroom on a structured and regular basis was that the 
regular classroom tedcher kept better informed abo^t^her students'/ 
progress In reading. Often, according to that principal, regular class- 
room teachers will absolve, themselves of responsibility for the reading 
progress of their students that ^ave the room to attend a^reading lab« 

The disadvantage stated by the principal was the fact thafi classroom 
teachers sometimes prefer sending the student out *o*f the room to a 
lab situation rather than sharing the room with a ''floating" reading 
teacher, v . * / ^ . >. * 

Teacher Questionnaires ^ ' • • - 

■4 

Teachers gave extremely high ratings of the effectiveness of the 
"floatiixg" reading teacher approach in their school. - 

Reading Teacher Interviews * T 

^en asked to list the advantages and disadvantages of the. "floating" 
reading teacher approach ,^:t^he Blanton SCt Reading Teacher referred to 
the^&t&dent movement i^roblem by stating that. It was easier for her to 
move around than fot the students. She also felt that the "floating" 
approach keeps the«reading t<K^cher in tune with the clas.sroom teacher. 
However, when discussing disadvantages of the approach « the Blanton 
tieacher *8tated that she would prefer to have a room of .her own because 
of the logistical prpblems involved in moving materials from qlassroom 
to classroom and having to share chalkboard space. ^ 
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Are school visitations effective methods i^f staff development? 




ANSWER: This may not be the best u^^of staff development monies, 
since ^eachers did not rat^ it particularly high on a , 
(quesi^oni^aire. item. Supervisors, however, rated it rather positively. 

SD^ORTIVE DATA: * , ^ 

Teacher Questionnaires » 

Two schools conducted exemplary school visitations, and apppximately 
three*-fourths of the teachers on each of those campuses were able to < ' ^ 
make the visitations. The "somewhat effective" category received tjie *^ 
largest ntimber'of responses from teachers on jbipth campuses in answer 
to' a question about the effectiveness of this approach *foi: learning - 
new approaches to teaching, basic skills. Four teachers listed these 
school visitations as the *haost beneficial Mpect" of the SCE prpgrams 
in their schools. * 





Area -Dlrectbt/Iftst met lonal CoordfnBtor Qiies^ l 

Two supervisors responded to a questionnaire item\^hat this type of 
staff development activity ~. exemplary school visitations — was 
"extremely effective," while: another 'thought . the visits were "quite 
effective." One Instructional Coordinator mentioned the schoo]^ visita- 
^ tions specifically as k "most beneficial aspect" of the SCE Program in 
AISD. However, another Instructional Coordinator saw* the visitations 
as "not very effectiVfe." \ * 



34. Ooest achievement inc'rease in schools where vi4eojbap^4 .l^sMs ^.re 

used for teaching students? * , . ^ . " 

^ ' ' ' . • • * 

^ . ANSWER: No videotaped lessons were 4>roduced' during' the ,1975-76 school 
^ y^^r, due to late arrival. of vldeotjape' equipment' and materials. 
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35. Do teachers perceive the videotape e^ulpmenr to be tiseful Instructional 
tools? . • V 

ANSWER: Videotape equipment did not arrive in the SCE schools until 
>JiOTe May and was not used during t^he 1975-76 school yi^ar. 
Travis Heights was the one exceptid^tiy since some existing 
- ^ , videotape capability was^ already present on the Travis Heights 
campus. One aspect of videotape use at Travis Heights was 
the use of KLRN prbgramflf» and teachers did not rate the 
pcograas particularly high as effective teaching tools. 

SUPPORTIVE DATA: . ^ ' ^ 

Teacher Questionnaires > ' 

, • * » . ^ - • 

When asked wi^' the* teacher questionnaires t,o Vate the effectiveness of 
kLhI? programs in increasing* student achievement in reading and math 
(KLRN programs were taped with SCE equipment and materials) , teachers 
^ gave rather Itikewarm ratings. Only it saw the KLRN programs as . 
"extremely ef fective^ in increasing stnident achievement in matl^ ^nd 
reading. Thlrt^seven percent saw them as only, "somewhat effective" 
^ In reading » and^43Z saw tjiem as "someiAat: effective" in math. ^ 

36. .How do students feel- about videotaped lessc^ns? About KLRN programs? 

' ANSWER: No data/was collected, due to late-arrival of videotape 

equLpmijnt and consequent sonlnpleaentatlon of tfie videotape 
activities during the schobl year In most of the SCE schools,. 
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37.. Does achievement increase in 'spools where videota'pe equfpment is used 
for rftaff development? 

♦ 

^ANSWER: Achievtoent tests given in April 1976 vill serve as pre- 
tests to an April 1977 administration < and conclusions / 
• - about the effectiveness of video-tape activities and 
stud^fnt^ achievement can be addressed at that time. 

. • « . 

38. Do teachers perceive that videotape techniques are effective in 
. increasing teaching skills? ^ 

^SWER: No data, collected, due to late art'ival of videotape equip- 
ment and consequent nonimplementdtion of the videotape 
^activities in most .of the SjCE schools'; 

"^student vlH^otapd productions improve student attitude toward school? 



39. 



r^^t 



ANSWER: Travis Heights was the oile SCE school that had some existing 
c videotape capability prior to SCE funding. The use oE KLRN 
pi;pgram8 and student videotapes were part of its prog^iam. 
Administration of the^ School Sentim^t Index (SSI) showed that 
students at Travis Heights eidiibited the^ost posUtiy^e attitude 
toward school of any Sixth 6i:ade School ill the city. 



40. Does student achievement increase in schools where student videotapes 
^ are produced? * , 




vAH^WER: would ndt be appropriate to address!^ this (^estlon^ at 
this time, s^n^^ 1976 achievement tests were given only 
two months after Implementation, of the SCE Program in • 
'AISD.. Tests ^iven in April 197,6 will serve as pre-tests^ 
to an April 1977 administration, aiid conclusions. aboutlS * 
the effectiveness of SCE activities and student, achieve- 
ae'tit can be amiressed^at t^t time. , ^ 

41. What' does the llteratmile say about use of videotap^ln the classroom? 

ANSWER: A review of the* literature has been initiated by the Office 
4Bff, Research and Evaluation. - 



42» Did teachers perceive 'the summer workshops to be effective approach 
to staff , development? * * . - . 

■ , .-^ - ^ 

ANSWE^l: Yes. 



SUPPO^CTIVE DATA: 
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Workshop Evaluation Scale 

Workshop participants rated all* SCE summer workshops as above average 
on the "Overall Effectiveness" criterion of the Workshop Evaluation Scale 
with the exception of one school whlcK was rated by teachers as just 
below §verage In overall effectiveness^ - ^ 

^How much training for use of new SCE materials* did teachers, and aides 
receive? ' ^ ^ . » 

ANSWER: The amount 'of training for- use of jnS^ SCfi materials varied 

widely from campus to campus during the spring and was not wide- 
spread. SCE summer workshops were' addressed primarily to 
"materials training. . * ^ , " . " 

SUPPORTIVE DATA: 

Teacher Questionnaires ^ 3 

Th^e was much variation Ih responses to the Item querying 4:eachers 
about training that fch^y might have received foi: use of the ne^y SCE 
materia}:^. On six of the ten campuses there was dbvlously very little 
training conducted In the use of the materials. (Some of these schools. 
It should be noted » had 'ho plans for such training; others were unable 
to carry out materials- training plans because of late'arrival of 
materials.) , Forty-six percent of SCE teachers in the Basic Skills. 
Comp6nen|: did not receive training^ on use of new SCE mate^als. 

Ninety percent of responding' teachers* in the SCE Bilingual Component 
had, received no. training t;p^§a new bi\in«ual mdtferials purchased with ' 
SCE funds. 

SCE -fading -Teacher I nterviews - 4 

^ ; ~ ^ . , ' ^ — 

The. ReM ♦SCE Reading Teacher received some • training from the EDL- 
representative, 'and the Pease teacnfer niade a trip to San Antonio to 
leatn how to use. the Systems 80 machines . that were ordered for the 
P^ase SCE .Reading Lab. * ^ 

Aide Questionnaires \ ^ ^ ' 

More than half of the aides at Brown indicated that they ^ had received 
no training to work with new SCE materials , while 29% responded .that- 
they dia not know if training received was through SCE* / 

Summer Workishops , - ' • - . • 

See Figure W-A-l. - • 



How effective was the 'training given to, teachers and* aides for use 
.of new SCE mater ialfi /equipment? ' J \ ^ 

^ - . ' ' ^ \ \ , 

ANSWER: Teachers who received spring training for use of SCE materials 
' * . rated it fairly high in terms ^o^ helpftilness to them..^ Summer 
workshops 9 which had .a materials, focus » were jrated as above 
aver^ge^on most campuses. ' • ' ^ v 

SUPPORTIVE DATA: • ♦ * 

Teacher Quest lonn^res * - 

In response to^a questionnaire item asking tKem to rate* the effectiveness 
of the--training they received for^us'e of new SCE materials ^ 38Z of ^ 
responding tcTaqhers rated the training as '/extremely helpful" or 
"quite helpful," Two petflent felt that the tralfling had keen '^not aTt 
al,l helpft^/' and'46Z had received no trainlng^for iQse of the materials 
^t all* ^ ^ ^ ' 




When teachers in the SCE Bil^iQgual Component were ^^V^^!^^^ 
training they had received for effective use of ^oS^^H^illngual 
materials » 80% ^responded that .they were ttpt aware HR^ceiving specific 
trainin^^r use of new SCE bilingual materials. " ' * 

Aid^ Questionnaires ■ , . ^ 

More -inian half of the aides at Brown indicated |hat they had received 
no training to work with new SCE materials » while 29% respot)ded' that ^ 
theydid not ,know if training, received was through State Compensatory 
Education.- 

Workshop Evaluation Scale . . 

SCE Summer Workshops were focused-ln most cases, on materials training 
and familiarizatiion. See Evaluation Questipn i^22 for results of the 
evaluation of those workshops. ' . ^ < 

Do teachers and/or aidei^/indicate particular a^rqas in^lch they ^ ^ 
woul^ like to receive further materials/equipaertt t;rainlng? 

ANSWER: Yes. r-^ T ; . - 

- ' . • ./ 

SUPPORTIVE DAXA: ^ . - - ' 

Teacher Quegtionnalres 
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When. asked the areas in which they would like to receive initial or 
more In-'depth t;):aining to work with videotape equipment, teachers in 
three of the four schools, using videotape responded 'slmllarlyy^with 
the majority reqiiesting trailing In "potential use..pf videotape inlthe 
classroom." Teacher^ at the foui^th school predomlQantly requested 
training on'*Wchanidi using the equipment 



46* Do instruct ional aides in the classroom lead to increased student 
. achievement , according to the literature and research studies? 

ANSWER: A search of* the literature has been initiated aM reQUlts 
• will be disseminated At abater date. ^ 




47* Were liistructional aides "at BrowA Elementary Schopl truly used . in 
an instructional mode? . / * ( * 

ANSWER: It xrannot be known with complete assurfnce whether the . 

instructional aides at Brown were in fact use^ In an "in8j:ructional 
. mode, without classroom observation^at^. BUt \questionnaiVeviata 
can give good indicatioMof th^p4iiat|nt and type of activities ^ 
the aides ^gaged in, ' * /. 

\ ' ' ^ • , ^ ^ , 

SUPPORTIVE DATA: ' * 

Aide Questionnaire! . ^ \ 

Aides at Bpawn spent most of their time giving reading instruction, 
with 43% indicating that they spent one-half to three-fourtKs of tht 
time between 8:00 and 2:30 giving direct instruction, to students in 
reading. Fifty-seven percent indicated that they spent one-fourth 
of their schdol day giving readii* instruction. -^lone pf the Brown 
aides, however, gave responses iildicating that they spent as- much' as 
one-half of the- time between 8:00 and 2:30 in math instniction. 
Seventy-one percent^ responded that they spent one-fodrth of the^/ 
Instructional day in direct Instruction in math, and the other l^TT 
indicated that they spe^t approximately unfe-f ourth oi the' Isstrq^ctional 
day in direct Instruction^ in math, and the other 29% Indicated that 
they spent hardly any time in math instruction. ^ . ^ 

Brown aides spent, according to their responses, far lesa time in ^ 
preparing materi-als than in Instruct ionid. activity. Fifty-seven 
percent Indicated that they spent ^*hardly any time'** preparing materials, 
■0Z Indicated that they spent approximatelyyone-fourth of ^e schopl' 
' -^y In such/acttvlty, and 14% (one aide^ responded iJith "about yl 

of school day." ^ . . s . * ^ 

Comparison of Brown aide rci9|(^es regarding their afctivlties with * 
,the response^ of instructional aides at Allan Sixth Grade School and 
Pease Elementaj^ School shows that Brown aides acted in an instructloVial 
-% mode far more tiian did jthose other aides « 

48. Dict^hlevement Ini^reiS^d^ Brown Elementary School, where seven 

instructional alde§ wereWred w^th SCE funds? - : ^ 

' ANSWER: It would not be appropriate to addiress this , question a^l^this . 
^ i tlmef, since 197^ achleVjesment tesis were given only two months 
. * after implementation of,^the SCE I^ogram in AISD. Testjr given 
* * iri ApriLl ,1976 IrlU serve as pM-tests vh an * Apr 11 1977 ad- 
mj^^Lstration , and conclusions abertrt^thfs effectiveness, of • SCE 
|tiviti'ei5 and stii'dent achivement' can'Jbe derived at that time.*' 

6U ^ 



I 




To what extent yere teachers involved in vthe ordering of materials 
, for their schools and classrooms? ' ' * ^ ^ - 

ANSWER: ^ Teacljers oh the whole were very much involved in the ordering* 
of materials for their schools and classrooms. 

SUPPORTIVE DATA: 

Teacher Questionnaires 

Responses to questionnaire Items dealing ylth materiala showed that 
' the majority of SCE teachers in the Basic; Skills Component were 
involved In the selection of materials for their school or classroom. 
Only HZ indicated that they were '*not at all" involved, ^ile 55Z 
roaRraded/that they were "very involved." One school was a noticeable . 
exception, however, with 79% of its teachers responding that they 
were not at all involved in the selection of SCE materials. 
• <| ^ * , , - 

Responses to the teache;r questionnaire items asking teachers in the 
Bilingual Component about the extent^ of their dnvdlyentent In selection 
of materials for their classrooms showed that one school had much 
teacher involvement, two pthers had some involvement, and- the foturth 
had very little teacher involvement. 

SCE Reading Teacher Interviews ' ^ 

All three* of the SCE Reading Teachers indicated that they had been ' 
Very much involved in the selection of SCE materials for their schools. 

Did attendance increase at Martin Sixth Grade, where a concentrated ' 
effort was made througlTbommunity representatives to lower .the rate, of 
absenteeidft at the sixth grade level? / 

ANSWER: No, but a rapid decline in attendance was checked during the ' 
. . fourth. six' weeks. . ^ * . , c 

SUPPORTIVE^ DATA: ' • ' ^ c ^ ^ 

• . ' . \ . ' ^ . - 

Attendance Records • 

Comparison of Martin ^sixth grade attendance qf 1974-75 with 1975-76 ^ 
figures shows a steadv decline In attendance in 1974-75 ;that was 
checked only brief lyyauring the fourth 6-weeks. Ther leveling process 
that occurred, in 19TO-76 during fourth, fifth, and sixth 6-week« did . 
Hot occur in X974-75. IJartin sixth gra^e attendance in 1973-74 
exhibited a' similar trendfto that of other Sixth Grade School8--downward 
until the •fifth 6-week8,' at which time a dramatic increase in attendance 
tooK. place. (See Table IV-A-IC); . 



Tabje IV-A-10; PERCENT ATTENDANCE. FOR MARTIN-6th GRADE, l«t:-6th 
. SIX WEEK PERIODS, 1973-74, ;97i-75 and' 1975-76 / ^ • 
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School, Year 


1st 

Six 
WeekS' 


2nd 
Six 
Weeks 


3rd 
Six 
Weeks 


'.Ath 
Six 
Weeks 


5th- 
•. -Six 
Weeks 


6th ■ 
Six 
Weeks 


Marti/ - 6th 
1973-74 


94% 


8'9% 


«3% 


77% 


84% 


81% . 


Mart:iti-6th Grade, 














,1974-75 
Martln-6th Grade, ^ 


90% 


87% 


82% ' 


?2% . 


73% 


7e% 


i975-76 • 


c91% 


877. 


84% 


81% 


81% 


^ 81% 
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951 



90S 



851 



80Z 



7SX, 




J|l35 ' 9iX Mix 
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